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FOREWORD

Didactica is edited by the Department for teaching staff training of the Banat
Agricultural and Veterinary University in Timişoara, Romania. It comprises the work of
professionals working in the fields of Computer Assisted Education, Didactics,
Educational Psychology, Educational Sciences, Educational Sociology, Folk Culture,
History, Organizational Management in Schools, Pedagogy, Philosophy, Physical
Education, Psychology, Research Methodology, etc.

The journal addresses all those who are connected to the difficult, but noble,
educational and training activity. By this we refer to higher education, but also to research
and pre-university education. Thus, the journal addresses those who whish to take the
teaching-learning activity, as an applied science, to a higher level, that of an art, which
will contribute not only to improving their own skills and capabilities, but also the skills
and capabilities of the trainees.

This is why we have also approached colleagues from other Romanian universities,
but also colleagues from abroad, who, with their contributions or their reviewing activity,
contribute to informational exchange and, implicitly, add more value to our review.

The journal will issue biannually and it will include papers in the fields corresponding
to the educational process, such as: educational foundation, curricular theory and
methodology, training theory and methodology, didactic communication, educational
means, regulation of the educational process, evaluation theory and methodology,
educational psychology, educational sociology or other branches, etc.

If the journal succeeds in mirroring theoretical and practical issues in these fields, and
succeed in configuring new domains and future tendencies of our specific educational
undergoing, we believe that it will fulfil its mission.

Maria Palicica, PhD
Editor
Didactica
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EDUCATIONAL CONVERGENCES

VIORICA BOACĂ
Banat University of Agricultural Science and Veterinary Medicine,

Timişoara, România
viorica_coteanu@yahoo.com

CODRUŢA GAVRILĂ
Banat University of Agricultural Science and Veterinary Medicine,

Timişoara, România
gavrila_codruta@yahoo.com

ABSTRACT

In this paper we analyse a few aspects related to the importance of cooperation
between school and students’ parents in the education of the latter. This is why we
present the ways the principal of a class can cooperate with a student’s family,
illustrating a type of activity a principal could organise within the school with the
students’ parents. We also approach the importance of knowing the family
environment of the students since a principal should better know the parents if he/she
wants to fulfil his/her duties as “educators’ educator”.

Keywords: Education; Family; School; Educational Convergences

1. INTRODUCTION

Psychoanalysis allowed the study of the development of human personality only from
the point of view of the family, assuming that a family is not only the main laboratory of
our life but the unique one, which is, undoubtedly, a mistake. In exchange, Adler moved
the focus on the role school plays in the development of human personalities.

A family is a love community, while school, as well as a working community or the
nation  as  a  State,  are  righteous  communities.  There  must  be  a  pair  of  scales  to  weight
either of them. In societies built up on rights, written laws can overrun egocentricities,
while within a family unwritten laws limit unselfishness ad commitments.

In these circumstances, a child’s leaving the loving community which is his/her
family and his/her entering the righteous community of school has always been a crisis.
Children from poor families are attracted by school since, on one hand, school frees them
from hard work, and on the other hand, it opens a path to a more luminous and promising
life. Spoiled children are less attracted by school, since it means giving up the too
pleasant heaven of the family life in which they get everything without giving anything.
They enjoyed every privilege of a family life. School challenges them to compete with
children that their families had not accepted as game partners before. From the point of
view of their economic and social and cultural standards, they are superior. From the
point of view of the equity between facts and rewards, they are inferior.

Within their families, they lived an easy life. Family discipline was as they liked it.
School discipline is more geometrico, harder, even tough for spoiled children.

Then, what the teacher says should be taken as such, which for most of the spoiled
children is difficult to accept.
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2. MATERIALS AND METHODS

 A good cooperation between family and school is a first must, i.e. there must be a
unity of the points of view and of the attitudes towards the educational subject. Therefore,
this is about concordance between: a) school and family, and b) between a family’s
members.

2.1. HOW TO COOPERATE WITH A STUDENT’S FAMILY AS A PRINCIPAL

In  practice,  there  are  several  ways  a  principal  can  communicate  with  his  students’
families:

- parents’ reunions – the organised environment for rigorous analyses of the impact
of the two factors upon students – are instruments a principal uses to make sure
their work does not fail, and that parents have left their children in the hands of a
man of exception, i.e. “in good hands”;

- open classes and festivities in front of the parents allow the latter to see the way
their children interact, the results of their work, their feelings, and their behaviour;

- home visits are opportunities in which a principal can get to better know the kid
of life his/her students live, as well as the good and bad impact this environment
can have on his/her students;

- mail and school record are permanent ways of cooperation but not conclusive
enough if too subjective and if there are not taken seriously by either parts;

- field trips for the parents but led by the principal can also be a cooperation way
aiming at putting the parents in typical educational situations both within the
family and at school;

- parental activities organised by the principal within the school and aiming at
helping the students better choosing their future career (see table next page).

2.2. THE IMPORTANCE OF KNOWING THE STUDENT’S FAMILY
ENVIRONMENT

The principal is the one who should know the kind of relationship within the family
and, more precisely, to better know the parents in order to play his/her role of an
“educator’s educator”. Only when he/she get to fully understand the students’ family
environment is he/she able to protect the students from bad impacts from parents that do
not  deserve  to  be  called  so.  This  mission  is  a  difficult  one  to  fulfil,  since  there  are
different types of parents: authoritarian, hyper-protective, indulgent, severe, aggressive,
etc.  This  is  why  a  character  is  not  the  work  of  a  person  alone;  it  is  also  the  work  of  a
family. The seven years a child spends within his/her family before going to school are
decisive in either sense.

According to Freud and Adler, the foundation can be laid even earlier, i.e. at the age
of 3, when educating a character is more a conditioning of the under-consciousness than
an enlightening of the consciousness which is not enough developed. Within this type of
conditioning, it is important not to punish a little child or to scold him/her, but to
encourage him/her and to cover him/her with love.

But unlimited love spoils a child, it turns him/her into a selfish person, with no mutual
feeling at all, who thinks he/she deserves it all without having to give anything in return.

Lack of love also has more serious effects: complexes of inferiority.
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Theme SCHOOL’S ROLE IN ITS GRADUATES’ FUTURE CAREER
Objectives - Consolidating the relationship between parents and school.

- Introducing the parents the counselling school supplies for its
students.

- Pointing out the different ways parents could get involved in
the students’ careers.

Material
resources

4-5 markers, flip-charts, scotch, cards presenting the project’s
services

Time resources 90 minutes
Display of the
activity

- Displaying  the  desks  so  as  to  allow  both  4-5  or  small  and
larger groups to work (5 minutes)

- Presenting the theme of the reunion (5 minutes)
- Presenting the parents through an inter-meeting drill (parents

introduce themselves using up to 3 words and their children
using up to other 3 words) (20 minutes)

- Dividing the parents into 2 groups. One group discuss and
write down of flip-charts the question, “What should students
do now in order to build up their future profession?” the other
the question, “What should parents do in order to support
their children’s future career?” (30 minutes)

- Presenting the results of the group-talks and synthesising the
roles and responsibilities the students, school, and parents
play and have in the building up of the student’s professional
future (10 minutes)

- Presenting the “Career Club” and the activities within the
club, all the school services in the project, and distributing the
card presenting the project (10 minutes)

- Suggesting the parents the roles they could play in the project
and in their children’s career (reading parental guides,
attending monthly reunions within the “Career Club”,
encourage students in making decisions, in reading students’
guides, etc.) (10 minutes)

Evaluation Writing down in the Club’s Journal impressions related to the
activity and suggestions concerning future activities for the
students within the “Career Club”.

In exchange, proper ratios of love and mutuality consolidate both the joy of living and
the power to love and understand people.

Love should mean both words and facts. It is not but an inter-individual process, it is
also a social one, according to Scheler. It depends, in fact, on the entire family climate.
Relationships between its members are under the sign of muses’ harmonious dance and
not under the sign of unleashed furies.

3. RESULTS AND DISCUSSION

In a modest family made up of the two parents, a grand-mother, and two children, the
last ones always enjoy the best of care.
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In another family, the father never misses the opportunity of being authoritarian,
which he exerts by beating the child or children.

In a third family, there is just one child which his/her mother cuddles and covers in
affection, considering the father inferior to her. She wants her child to become somebody
in life. Unfortunately, not a hard working person, such as her husband is.

The children in the first family have developed harmoniously. Those in the second
family are frustrated of love, have no joy of living, no power of loving and of
understanding the other people. The child in the last family is spoiled by his/her mother
and cannot integrate in the educational system, ending by becoming a looser.

Love thus becomes not only a foundation of the family, but also the most efficient
way of educating, but only if properly used.

Within a family, contradictory points of view on a child’s education result in a chaotic
behaviour. In such situations, bad consequences are not slow to appear: students with
poor grades and particularly undisciplined children are in most cases the result of such
lack of concordance, since a child knowing he/she will always be protected when doing
bad acts will always do them at ease. Good education involves the need for a unitary
point of view and action from all the educational factors involved.

As everybody knows, knowledge accumulated by a principal related to students’
families  can  only  be  reached  when  there  is  cooperation  between  the  family  and  the
principal, a permanent, trustful, respectful, esteemed, co-interested cooperation meant to
reach maximum efficiency in a child’s education.

“Live-silver”-like, willing to know more and to improve himself/herself from an
educational point of view, a principal will always enjoy both parents’ and society’s
appreciation.

4. CONCLUSIONS

School has always played a main role in the cooperation between parents and
principals with a view to children’s education. Education implies the work of the school,
family, and society, and cooperation among all of them is a must. A teacher is expected to
know what could ease his work and increase its efficiency.
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  INFORMATIVE AND FORMATIVE ASPECTS
OF THE SCHOOL TRIP

CODRUŢA GAVRILĂ
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VIORICA BOACĂ
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ABSTRACT

In this paper we analyse a few aspects concerning the informative and educative
aspects of school trips in primary school from the point of view of the Nature Science
subject. School trips is an important means of developing knowledge and feelings in
children allowing him/her to observe, search, and know directly a wide variety of
aspects of the environment. School trip is one of the most attractive, pleasant and
useful active recreation and rest activities, facilitating direct contact with the
environment, acquisition of new information, development of representations, and
learning experiences.

Keywords: School trip; Environment; Nature Science; Primary School

1. INTRODUCTION

The importance and informative-educative value of school trips is well known: it
contributes to the development of primary school children’s observation sense, of their
interest in the study of certain subjects and of the ability of understanding the
environment.

School trip lessons within the Nature Study enhance children’s desire of discovering
new phenomena and elements meant to facilitate the knowledge of nature’s beauty.

Trips, in general, educate and develop in primary school children the ability of
observing nature, the ability of collecting and preserving different plants and animals
necessary for their collections, and the interest in research work. Within trips, teachers
can assess children’s performance, children’s ability of applying their theoretical
knowledge, the development of children’s intellectual skills, and the consolidation of
motor skills previously acquired in order to acquire further skills. Long itineraries, due to
the multitude of the objectives visited, develop respect and esteem for those who
developed them.

School trips are organised in schools according to a schedule as part of the extra-
school activities.

From the point  of  view of  Nature Science study,  school  trips  can be classified after
several criteria:

a) didactic goal: introductive (they are organised before starting studying a subject:
for example, botany, which is studied in the 5th form); final (they are organised at
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the end of a chapter or subject to be studied in order to consolidate and assess the
children’s cognitive skills and to develop direct practical applications in the
nature);

b) duration: short (local ones, 3-4 hours up to one day); long (4-5 days, which are
preferable during the hot season, when several objectives can be visited).

c) place: plain areas, hill areas, mountain areas, the Danube Delta, the Black Sea.
d) content: knowing natural components of the landscape; knowing certain socio-

economic and cultural objectives in the landscape; mixed school trips.
School trips aim at broadening the didactic horizon, achieving at the same time the

link between theory and practice. The steps that have to be taken focus, in general, on the
same elements as any other type of trip, but the preparatory step is of utmost importance
since it prepares children for the achievement of the goals to be attained during the trip.

2. MATERIALS AND METHOD

The goal of organising and taking the school trip was to educate and develop the
aesthetic sense, to inculcate the feeling of love for nature and of respect for its beauties,
enhancing children’s curiosity and team spirit and thus leading to unforgettable
memories.

In the research carried out during the school year 2007-2008 on the role of school
trips in the improvement of instructive-educative activities we relied on pupils from the
4th form A (General School nr. 16 in Timişoara) and from the 5th form A (General School
nr. 22 in Timişoara). The sample was made up of 45 pupils, of which 20 girls and 25
boys.

The trip was organised on the International Day of the Environment (June 5) to
Poiana Mărului (Caraş-Severin County).
 The steps in the organisation of the trip were as follows:
 1st step, trip preparation, consisted of the following:

- theoretical preparation: documentation (CDs with the presentation of the area,
offers, maps, photographs, flora, fauna), route map study, orientation, weather
broadcast, planning transportation means arrival and departure, accommodation,
practical application and specific activities of each destination point;

- cost analysis;
- making the offer to the pupils’ parents;
- distributing tasks to both pupils and accompanying parents;
- making up the dossier containing documents and approval papers;
- establishing the list of necessary things for the pupils to take with them: for field

orientation (maps of the area, compasses, binoculars, watch, light roulette), for
noting down observations and to label materials (notebooks, pencils, labels), for
observing the environmental components (thermometers), for making direct
observations (magnifying glasses, pincers, wrapping paper), for collecting
botanical and zoological material (newspaper paper, labels of all kinds, bags,
envelopes for seeds and fruits, small pots, small bottles with corks, cardboard
boxes), for photo-documenting (photo camera, video camera), for transporting
apparatuses (rucksacks), and for personal use.

2nd step, school trip proper, data collection, and on location research:
Pupils were first introduced to the school trip objectives, to discipline standards, and

to individual and collective tasks.
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The application started with the physical and geographical characterisation of the
location, including the mentioning of some elements of the interval of the trip.

Pupils carried out their tasks under the permanent control and guidance of the teacher,
and results of the observations and research were noted down on charts or notebooks.

During the school trip we stopped to observe certain soil degradation or pollution
examples (suffices to notice the wastes thrown randomly around the localities to develop
an ecological behaviour in the pupils).

At the end of the school trip we ordered the observations and consolidated the
concepts and then we taught the pupils on how to preserve and carry the material
collected back to school.

3rd step, selecting and processing the material collected and valorising results, was
carried out in class.

3. RESULTS AND DISCUSSION

After the school trip ended, we stored the information, ordered the events, sorted out
work tasks, compared certain aspects, made the pupils aware of certain aspects, draw
conclusions and made assessments. Thus: we reconstituted the route depending on the
objectives; we marked the route working points on the map with coloured strips; we
illustrated the main objectives with representative photos; we put together the materials
collected and made their global analysis; we determined and valorised the material
collected; we put rock, fruit, branch, and leave samples in order; we processed films and
photographs in order to develop a documentary album; we asked for a written assignment
about the results and general conclusions of the school trip.

Pupils’ knowledge and impressions were valorised through informative panels and
pupil group photo panels to illustrate, educate and promote the school trip and make other
pupils wish to try and know their own country.

On this occasion, we started a theme project entitled Let’s Protect the Nature to  be
carried out for an entire week: Curiosities from the Plant Kingdom, Eat and Grow
Healthy, My Friend the Nature, The Danger of Pollution, Curiosities of the Animal
Kingdom, Endangered Animal Species, and How and Why to Protect Nature.

The  school  trip  had  a  beneficial  effect  on  the  pupils  from  both  a  theoretical  and
practical point of view (classifying some organisms, making direct observations, carrying
out experiments, collecting and preserving plants and animals etc.) and proved to be an
important means of strengthening the human body and the team solidarity.

At  the  same  time,  it  was  a  good  opportunity  to  recreate  and  consolidate  health,  the
school trip representing one of the best ways to remedy sedentarism effects and to ensure
pupils’ psychic, physical and aesthetic development.

4. CONCLUSIONS

We can all se that nowadays children all over the world spend less and less time
outside, in the open, because they prefer computer games and TV shows. This is where
teachers can contribute to the development of “little naturalists” through the activities
carried out in the open, making classes more interesting and allowing the pupils to get to
know nature in a direct way.

When pupils participate in a project that involves them directly in improving the
environment, they get to make up a team and to help each other discover new things
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based on shared experiences. In the field, the informative content of a lesson covers a
wider range of elements defining the notions aimed at in the study.

School trips, together with hitch-hiking, facilitate understanding nature phenomena
and protection. Through observation, conversation, and debate in the field, they get to
generalising and to better understanding the causal links between environmental elements
and the more complex territory around it.

It is extremely important to make environmental issues as interesting and as
accessible  as  possible,  to  turn  them  into  a  festival,  and  to  make  pupils  feel  they  have
really contributed to environmental protection. This is why preparing the school trip from
a teaching and scientific point of view is a must in ensuring its success. School tip content
should be carefully chosen and well correlated with the goal and objectives, and with the
period. Pupils’ desire to know and curiosity to discover new phenomena and elements
should be enhanced, as well as the desire to travel for knowledge.

School  trips  as  part  of  the  Nature  Study  has  certain  educative  effects  such  as:
developing analytic skills and inter-relations between man and the environment;
developing mind, creativeness, communication skills, team work, and aesthetic sense;
developing ecological communication; developing experimental investigation skills;
developing experiment transfer and valorisation skills.
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ABSTRACT

In this paper we analyse a few aspects of motivation in learning in primary
school pupils. Starting from the premise that motivation in learning has a
dynamogeneous character, we reached the conclusion that at this age extrinsic
motivation is preponderant such as represented by feelings, self-made achievement,
cognitive, social, and skills.

Keywords: School learning; Extrinsic reasons; Intrinsic reasons

1. INTRODUCTION

The importance of motivation in learning, as well as any other human activity, has
been pointed out by numerous authors who have unanimously agreed that motivation
plays a major role in learning. Motivation in learning is made up of the totality of the
reasons people learn for which, in their turn, can be identified as desires, feelings,
interests, ideas, and aspirations that reflect in the way pupils perceive the outer world and
society’s demands in relation to their needs.

Therefore, the reasons for learning are enhanced by these outer conditions that are
external goals – in this case motivation being extrinsic.

A superior form of motivation in school learning and whose roots go deep in the first
grades  is  intrinsic  motivation.  In  this  case,  the  reward  consists  in  accomplishing  a  task
successfully or in the activity itself.

Intrinsic motivation learning is characterised by the particular interest of the pupils in
school activities and in spare time: reading, problem solving, sports, playing an
instrument, and drawing. Such learning is more efficient since, though very demanding, it
delays fatigue and increases efficiency and the duration of the activity due to the
satisfaction it engenders.

The reasons of school learning have a dynamogeneous character: they vary from one
stage to another and the differences in school performances are considerably affected by
them and by the psychic features of the pupils.

In analyzing young age, we focused on the identification of some features of
motivation in learning as well as on the identification of ways of stimulating and
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influencing them in the pupils’ everyday activity; the data thus obtained were used to
draw a few conclusions concerning motivated learning at this early age.

2. MATERIALS AND METHOD

Taking into account the fact that school learning motivation is a very complex issue
and that studying it is a very demanding and long-lasting activity, we established the
following objectives:

- determining school learning motivation in 4th grade pupils;
- capturing the dynamics of motivation in the studied pupils;
- determining the role the family plays in the development of school learning in

primary school pupils;
- monitoring the process of getting aware of the reasons for learning in school and

of the dynamic value of some categories of reasons that makes pupils learn.
The  study  was  carried  out  over  a  year  and  in  two  steps:  the  first  one  consisted  in

establishing the frame and the investigation instruments; the second one aimed at
achieving the goals mentioned above. The study was carried out at the School no. 11 and
the sample was made up of 31 pupils in grade 4.

The study was carried out transversally, at both group (the form) and individual levels
(we selected and studied a number of 31 pupils whose grades were high, medium, and
low), and followed all the objectives mentioned above. Within the sample, 64.5%
represent pupils whose average was between 9 and 10.

The research methods we used in the analysis of learning motivation were
observation, questionnaire, dialogue, and psychological analysis of activity products. The
questionnaire containing 5 questions has an open character and asks fro explanatory
answers. Of these 5 questions, 4 determine directly or indirectly the pupils to reflect on
the great number of reasons that could stimulate them in their learning activities.

3. RESULTS AND DISCUSSION

No matter the age, pupils’ school activities are supported by a complex of reasons,
each of which has a different share, so that we could also speak of a hierarchy of the
reasons for learning at this age.

Comparing the pupils’ answers to question no. 1 (‘Why do you learn/’) with the
answers to question no. 5 (‘What will you do when you are a grown-up/’), we can see
there is a correlation between the professional aspirations and the motivation in learning.
Of the 31 pupils under study, 7 could not motivate their professional aspirations and were
not aware of their learning motivation. We think that this analysis allows us to say that, in
most  cases,  the  interest  declared  by  the  pupils  is  a  genuine  reason  they  are  aware  of  at
different levels which makes them actively learn for the school subjects related to their
motivation.

School practice proves that pupils achieve considerable performances in learning
when their activity relies on interests. Thus, analysing the answers to the questions no. 2
and 4 (‘Which subject do you like best and why?’ and ‘Which subject you hate and
why?’) we can see that most pupils showing interest in certain subjects had good grades
both in those subjects and on the whole which proves that interest is a stable psychic
variable intensely felt as such. This variable influences intensely the pupils’ professional
aspirations.
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The answers to the question no.3 (‘Does anybody help you with your homework at
home?’) correlated with the parents’ answers to the same question and with pupils’ school
performances prove the pupils’ trustfulness.

In general, pupils that are helped by their parents get better grades but they are not
always more aware of their interest in learning.

Analysing the answers to the questions no. 1, 2, and 4, we can see that at this age the
reasons for learning are mainly extrinsic. Nevertheless, they can be grouped into a few
categories of reasons:

- affective reasons and reasons for self-achievement: school success/failure (59%);
- cognitive reasons: 31% of the pupils learn for these reasons;
- social reasons: 9% of the pupils learn for these reasons;
- skills: 1%.
We can see that at this age affective reasons and self-achievement reasons

(success/failure) rank 1st.  This  is  as  it  should  be  if  we  take  into  account  the  fact  that
affective reasons are instances of the pupils determined by their relationships with all
those involved in the process of learning (school teacher, colleagues, parents, friends,
etc.).

Second in the hierarchy come cognitive reasons of the ‘I learn so that I can know a lot
when  I  am  a  grown-up’,  ‘I  learn  so  that  I  know  things  in  life’,  ‘I  learn  so  that  I  can
become somebody in my life, otherwise I will be nobody’, ‘I learn because I need to be of
use to the others’ type.

If we compare school records (the average at the end of the school year) with the
answers to the questions 1, 2, and 4, we get another hierarchy of the reasons for learning.
Thus, we can see that good pupils whose averages range between 8 and 10, rank 1st

cognitive interests and reasons, while mediocre and poor pupils rank 2nd affective reasons.

4. CONCLUSIONS

In school learning, reasons are but desires, feelings, aspirations, beliefs, attitudes,
interests, and skills.

The reasons for learning specific to primary school pupils are mainly extrinsic, but it
is at this age that starts the stage of interiorising them while they are getting aware of
things. They develop during the actual learning process which, at a certain point, due to a
positive experience, can satisfy through itself. These reasons first take the shape of
interests. They rank as follows: 1st, affective reasons; 2nnd, cognitive reasons; 3rd, social
reasons.

Ever since the moment the pupil sets foot in school and to the moment he leaves it, in
teenage hood, the pyramid of school learning motivation is reorganised and restructured;
it has a dynamogeneous character which depends on both degree of awareness and age
and individual features of the pupils.

Thus, conclusions with constative character have shaping value and lead to
pedagogical consequences.

Taking into account the fact that school learning is always motivated, orientated
towards certain goals fixed by the pupil or undertaken from somebody else (intrinsic or
extrinsic), goals that, the moment the pupil becomes aware, become strong reasons for
learning, we can help pupils to establish and reach these goals with dynamogeneous value
thus increasing school learning efficiency.
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Directing school learning is directing the process of developing the reasons for
learning in pupils.

Using these findings, we can speed up the process of turning affective reasons into
cognitive ones that have a more dynamogeneous value in higher grades.

The developing of the different reasons for school learning is not exclusively a matter
of the school. Family climate and social climate (friends, colleagues, neighbours, etc.)
play a decisive role in the development of interests, aspirations, and motives, thus making
up, together with the teachers, the educational environment of the pupils.

It is important that success/failure rank 2nd in the hierarchy of the reasons for learning
in  the  4th grade. At this age, the wish to self-achieve (school success, reward) has
affective value, as well as the fear of failure and the desire to avoid penalty.

Given this dynamics of reasons for learning and based on the existing reasons for
learning, it is possible to direct pupils’ learning activities so that we can gradually help
them getting aware of other reasons too or developing new reasons, stimulating ones, that
correspond to both pupils’ social life demands (professional aspirations) and spiritual
needs.
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ABSTRACT

This paper strongly supports the approach of “new education” for participation
and democracy in the spirit of modern learning and its introduction in the curricula
and textbooks. It represents a consequence of the impact of the “issues of the
contemporary world” on education. The universality, globalisation, complexity, fast
evolution, emergent behaviour of the contemporary world require new dimensions of
education by which it responds to the desires of the age. Education for participation
and democracy can thus shape knowledge, skills, attitudes and behaviours adequate
for the new status quo.

Keywords: Education for participation; Education for peace and democracy;
Objectives and contents of the education for participation and democracy

The contemporary world is undergoing fast changes, which reorganise in a new way
nature’s and society’s realities. We are witnessing a fast development of science and
technology, an unprecedented informational boom, a galloping demographical growth in
some countries, but as well a deteriorating atmosphere, the limits of the natural resources
and accentuated poverty, famine, unemployment and conflict between nations.

These are some of the problems generating a new concept, which is “the problems of
the contemporary world”, being currently used.

Both the social-historical and the prospective aspect of education makes it adapt and
respond to the new requirements of the age. In this environment, school, as a main
educational factor, must shape young people’s debating spirit, the ability to understand
and adequately respond to various challenges arising from society, to become the makers
of their own becoming, to be able to permanently adjust to the new conditions, to
assimilate new truths through their own working based on their own judgement and future
responsibilities. The concept of “the issues of the contemporary world”, introduced by
Aurelia Peccei, former president of the Club of Rome, currently being used, shows some
aspects of these issues, mainly: universality, no region or country in the world exists that
is not touched by these issues; globalisation, that touched all walks of social life, both
material and spiritual; complexity, strong and numerous ties; multidisciplinary; fast and
sometimes unpredictable evolution; emergent behaviour, including trends, aspects,
phenomena, appearing simultaneously or succeeding each other in all the regions of the
Earth. All elements of the issues of the contemporary world have a sense of emergency
and priority and require prompt answers, cooperation and sometimes heavy financial
efforts.

All these have an impact on education, and therefore there are new characteristics by
which education tries to adapt and respond to the requirements of the age.
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Contemporary school must answer issues that are global, interdisciplinary, fast arising
and large scale comprised in the concept of “issues of the contemporary world” by new
forms and concepts introduced in school and university curricula. These can be achieved
with the introduction of disciplines, modules, or even new types of education, such as:
environmental education, education for change, participation and democracy, education
for technology and progress, education for mass-media, education for peace and
cooperation, demographical education, modern health education (including food and
sexual education), economic education, leisure education, multicultural education, etc. It
has been noted that education is increasingly open to the issues of the contemporary
world.

The introduction of these new contents in school curricula can be made differently,
but Romanian pedagogues Jinga & Istrate (1998: 7) suggest the following versions:

- introducing new disciplines based on a certain type of education;
- creating specific modules within traditional disciplines, with interdisciplinary aspect;
- the “infusion approach” method, involving the introduction of new content

information within the “classical” subjects (perhaps at the end of the chapter).
“New education” adopted in the programs and recommendations of the UNESCO,

adopted in over 160 member states and in international dictionaries and glossaries,
beginning with the eighties are: Environmental education; Education in the spirit of good
understanding and peace; Education for participation and democracy; Demographical
education; Education for a new world order; Education for communication and mass-
media; Education for change and development; Nutritional education; Modern home-
making; Education for leisure activities.

Gradually, once global scale issues amplify and new challenges and musts appear, the
concept of new education was extended to other dimensions:: Axiological education;
Entrepreneurial education; Creativity education; Tolerance education; Health education;
Education for emergency and calamity situations; Civic education. New educations are
foreseen such as Education for extra sensorial communication.

In this paper we will discuss some methodological aspects of the education “for
participation and democracy”.

 The purpose of this type of education is to promote, consolidate and protect the
democratic culture of rights and responsibilities that represent the road to volunteer,
efficient and sustained citizen action; therefore, it is bound to everybody’s knowledge and
commitment to shared democratic values, but also to democratic institutions that
guarantee the protection and improvement of these values.

Education for participation and democracy is about: the interdisciplinary approach of
the study for democratic change; the development and intertwining of qualities and
specific cognitive, affective and practical skills by which the individual responds better to
the needs of participative democracy; the acquisition and consolidation throughout the
life of citizen rights and responsibilities; cooperation and partnership in the elaboration
and implementation of educational strategies to reach the purposes of civil society; three-
dimensional development of the individual (cognitive dimension, affective dimension and
a social dimension).

The skills developed through the education for participation and democracy are:
critical thinking and argumentation skills; creative and productive skills; problem-
solving skills; evaluation skills; knowledge-application skills; ethical-thinking skills.

There are also skills required for social behaviour: participation skills; teamwork and
cooperation skills; debate, negotiation and compromise skills; intercultural related skills;
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mediation and facilitation skills; conflict-solving and prevention skills; democratic
leadership skills; lobby skills.

The methodology of education for participation and democracy concerns: the
interdependency between objectives, contents and the methodological approach of this
type of education. The latter involves considering a variety of conditional factors and
certain variables.

Conditional factors are:
- the students’ age group;
- individual learning capacities;
- students’ socio-economic background;
- already accumulated knowledge;
- social experiences.
The variables to be watched are:
- the level of interest to learn about democracy;
- motivation;
- needs;
- social perspectives (social climate in the learning environment, future

opportunities in life);
- social communication experiences;
- barriers against study.
It must be noted that the methods in education for democracy are not some simplified

concepts about how to teach, just educational forms centred on the teacher. What best
describes education for participation and democracy is its perception as a pedagogical
concept containing “motivated selection of a topic” or a subject, formulating objectives to
be reached, organising the study process, selection of a teaching strategy, presentation of
the content and evaluation of the results.

Modern teaching in order to achieve an education for participation and democracy is
not limited to just one method, but it combines 3-4 methods into one learning sequence.
Multiple teaching strategies are selected, the most important problem being combining as
adequately as possible the methods depending on the student, the studying environment
and the resources available for the studying process.

Selection of the subject or topic depends on five aspects:
- the information available and/or necessary to be transmitted;
- the relevance of the topic for the student;
- the expectations of the transmitter about the interest of the student;
- the socio-economic context of living of the student;
- the curricula demands about the subject, establishing the educational, formal and

institutional frame.
Formulation of the objectives according to the conditional factors and variables listed

above:
- the ability to analyse problems, political and social conflicts;
- acquiring knowledge about the historical premises of creating the democratic

frame;
- ability to reflect and criticise;
- teaching towards autonomous learning, directional research and profound studies;
- teaching towards practical participation in socio-political activities.
Organising the transmission process involving four qualities:

- adequate transmission process regarding the chosen process;
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- complexity of the topic appropriate to the conditional factors influencing the
student;

- applying the teaching principles to the subject;
- availability of the necessary resources for the transmission process, meaning

materials, media, information.
The means of presentation of the subject depend on the educational frame, objectives,

time, resources and media available at that time. The most frequently used methods in
education for democracy are experience-based methods, media-based methods and
analysis-based methods:

- Experience based methods are all experiences accumulated by the students in their
families, in friends’ groups, in public life (already existing experiences); instructive
experiences, i.e. experiences achieved through activities in and out of the classroom.

- Applied methods are meeting other people (observation, interviews, consulting
experts); simulation or role interpretation (simulating audiences, criminal lawsuits
viewing, courtroom), means of production (of informative materials, texts, films,
videotapes, plays, posters, etc.).

- Media based methods as an area of education for democracy (meaning the influence
of media on day-to-day living, job, society), a means of the teaching process (distance
communication, access to completely new forms of teaching and learning) or a subject of
debate and criticism (criticism of media by the student, debates on the consequences of
media use by children, etc.).

- Analysis based methods are case studies (description, presentation,  analysis of real
aspects, social, political, economical, legal; motivating the choice of a field and the
spontaneous reaction; description of the aspects, presentation and discussion, finding
solutions, discussions about solutions, analysis of the consequences); text analysis; media
analysis; statistical analysis.

Results evaluation watches, as in the case of intercultural education, the quality of the
realized activities and the effectiveness of applying them.

From the short presentation of some aspects of the “New education” there comes the
need to plan them inside the curricula and textbooks. The effectiveness of such projects
and achieving the goals will become a system of knowledge, information in these fields
and adequate skills, attitudes and behaviours.
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ABSTRACT

In this paper we analyse a few temperament features in pupils and students, since
their knowledge is extremely important for teachers in general and for class teachers
in particular. We have analysed from a statistic point of view the most important
psychic life features (energy, mobility, psychic balance, feelings balance) using two
questionnaires. Results allow both awareness of the temperament type and the choice
of the ways to diminish negative features and the development of proper conditions
for the positive ones.

Keywords: Temperament; Introversion; Extroversion

1. INTRODUCTION

Temperament is the dynamic-energetic side of personality manifest mainly in
conduct and characterising the latter from the point of view of stability, dynamics,
balance, and direction (extroversion or introversion). People differentiate mainly in
temperament, from the point of view of the intensity, rhythm, and stability of their
reactions, and from the point of view of the way their psychic states and processes
manifest.

Temperament defines personality, influencing the sensitivity and the features of
perceptive, energetic, motivational, and affective processes, superior cognitive processes
and one’s own cognitive style, voluntary activity, attention, and aptitudes.

Temperament is defined by the following: general psychic activity, motor activity,
and emotional state. In its turn, temperament has an impact on other psychic features such
as rapidity and stability of psychic processes, rhythm of activities and behaviour, and
intensity of psychic processes. Well knowing temperament features of pupils and students
together with other personality features – character and aptitudes – is of particular
importance in educational activities, particularly for the class teacher.

2. MATERIALS AND METHOD

Goal. The  goal  of  the  present  paper  was  to  analyse  a  few  aspects  concerning  the
classical types of temperament, based on a poll among both the students of the BUASVM
in Timişoara and the pupils of the Coriolan Brediceanu High-School in Lugoj. The topic
is a very vast one, the approaches are multiple, and the aspects to study are very varied.

Objectives. Our objectives were as follows:
- analysing each type of temperament from different points of view;
- analysing the role of temperament within personality;
- analysing pupils and students’ opinions on strength (energy), mobility, psychic

balance, introversion, extroversion, and affective balance.
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Hypothesis. The hypothesis of the study was a multiple one:
- pupils do not fully know their type of temperament and the ways it manifests;
- there is no ‘pure’ type of temperament, but each individual is a combination of

two or more types of which one is predominant;
- all types of temperament are ‘productive’, and there is no ‘good’ or ‘bad’ type of

temperament: we can work on them to get what we need to.
Population and subjects. We have  used  the  stratified  sampling  (after  sex,  age,  and

studies). The first sample, to which we applied the questionnaire meant to determine the
type  of  temperament  was  made  up  of  27  pupils,  of  which  14  boys  and  13  girls;  the
questionnaire defining temperament features such as strength, energy,, mobility, psychic
balance, introversion-extroversion, and affective balance was applied to the students of
the Faculty of Horticulture of the BUASVM in Timişoara, whose major is Landscaping –
26 students, of which 12 boys and 24 girls.

Research methods were as follows:
- a questionnaire to determine the types of temperament, applied to the pupils;
- a questionnaire concerning temperament features, applied to the students;
- the study of temperament tests in literature, applied to other subjects.

3. RESULTS AND DISCUSSION

3.1. DATA PRESENTATION AND INTERPRETATION IN PUPILS

We present in Table 1 the answers of the pupils to the questions concerning their type
of temperament, such as recorded in the questionnaire. The table contains the sums of all
the items assessed as ‘true’ in boys, girls, and in all the pupils.

Table 1. Types of temperament (scores depending on their own assessments)

Type of temperament Boys Girls Total
Sanguine 72 86 158
Choleric 64 79 145
Phlegmatic 64 61 125
Melancholic 57 58 115

Source: Questionnaire applied to the pupils

As we can easily see,  pupils’  own assessments  rank first  the sanguine temperament
with 158 points (86 in boys and 72 in girls), followed by choleric with 145 points (79 in
boys and 64 in girls); in exchange, the phlegmatic type ranks third, with from far more
girls (64) than boys (6), while the melancholic type is almost evenly distributed among
boys (58) and girls (57).

The temperament combinations in the sample are as follows:
S <--------> C
S <--------> P
S <--------> M
C <--------> S
C <--------> P
C <--------> M
P <--------> S
P <--------> C

300 points
291 points
280 points
300 points
255 points
244 points
291 points
255 points
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P <--------> M
M <-------> S
M <-------> C
M <-------> P

235 points
280 points
244 points
235 points

The combination with the highest score is between sanguine and choleric, an expected
situation since the two types of temperament share some positive and negative traits, with
stronger features in the choleric type.

Again as expected, the combination choleric – melancholic (244 points) and choleric
– phlegmatic (255 points) recorded lower values since there are considerable differences
between the choleric, on one side, and the melancholic and phlegmatic types, on the other
side – some of which even exclude each other.

Is  was  surprising  to  see  that,  though  there  are,  at  least  in  theory,  many  similarities
between phlegmatic and choleric, this combination ranks last in our sample (235 points),
as well as it was surprising to see that the relatively high rank of the sanguine – choleric
(291 points) and sanguine – phlegmatic (255 points) combinations.

The hypothesis that there is no ‘pure’ temperament is also supported by the equal
presence of the item ‘true’ in two types of temperament that do not normally share
temperament features. Such equalities are in the following cases:

S = P 3
S = M 4
P = M 2
M  =  C  4

Each type of temperament has been analysed from the point of view of the items in
the questionnaire, with two variants for each item – ‘true’ or ‘false’.

Thus, for the sanguine temperament, we supplied the following items (Table 2):
- People say I am very friendly;
- I like life;
- I tend to overreact;
- I am not too reliable;
- I am not organised;
- They sometimes say I speak too loud;
- I like to speak loud;
- I am an enthusiastic person;
- I like almost everybody;
- I am generous when it is about money.
The aspects defining the sanguine temperament with  the  highest  values  are  as

follows:
- I like life – 96.29%;
- People say I am friendly – 92.60%;
- I am enthusiastic – 81.47%;
- I sometimes am talkative – 66.65%;
- I like people – 55.54%.
The lowest values were in the following items: I am not too reliable (7.40%), I am

not organised (25.92%), and I am generous with my money (29.38%) – items with higher
percentage of ‘false’.

For the phlegmatic type, we supplied the following items (Table 3):
- I am bitchy;
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Table 2. Results in sanguine temperament analysis

Boys Girls TotalItem
Number  % Number  % Number  %
A 14 A 51.85 A 11 A 40.75 A 25 A 92.60People say I am very friendly
F  - F  - F 2 F 7.40 F 2 F 7.40
A 14 A 51.85 A 12 A 44.44 A 26 A 96.29I like life
F  - F  - F 1 F 3.71 F 1 F 3.71
A 6 A 22.22 A 5 A 18.51 A 11 A 40.75I tend to overreact
F 8 F 29.64 F 8 F 29.63 F 16 F 59.27
A  - A  - A 2 A 7.41 A 2 A 7.41I am not too reliable
F 14 F 51.85 F 11 F 40.74 F 25 F 92.59
A 3 A 11.12 A 4 A 14.81 A 7 A 25.93I am not organised
F 11 F 40.74 F 9 F 33.33 F 20 F 74.07
A 10 A 37.03 A 8 A 29.62 A 18 A 66.65They sometimes say I speak too loud
F 4 F 14.81 F 5 F 18.54 F 9 F 33.35
A 14 A 51.85 A 11 A 40.75 A 25 A 92.60I like to speak loud
F  - F  - F 2 F 7.40 F 2 F 7.40
A 12 A 44.44 A 10 A 37.03 A 22 A 81.47I am an enthusiastic person
F 2 F 7.40 F 3 F 11.13 F 5 F 18.53
A 8 A 29.62 A 7 A 25.92 A 15 A 55.54I like almost everybody
F 6 F 22.22 F 6 F 22.24 F 12 F 44.46
A 4 A 14.81 A 4 A 14.81 A 8 A 29.62I am generous when it is about

money F 10 F 37.03 F 9 F 33.35 F 19 F 70.38

Table 3. Results in phlegmatic temperament analysis

Boys Girls TotalItem
Number  % Number  % Number  %
A 6 A 22.22 A 4 A 14.83 A 10 A 37.05I am bitchy
F 8 F 29.62 F 9 F 33.33 F 17 F 62.95
A 7 A 25.92 A 6 A 22.24 A 13 A 48.16I sometimes find it difficult to make

decisions F 7 F 25.92 F 7 F 25.92 F 14 F 51.84
A 1 A 3.70 A 6 A 22.22 A 7 A 25.92I am flexible
F 13 F 48.18 F 7 F 25.90 F 20 F 74.08
A 3 A 11.12 A 4 A 14.81 A 7 A 25.93I have an English sense of humour
F 11 F 40.74 F 9 F 33.33 F 20 F 74.07
A 10 A 37.03 A 8 A 29.62 A 18 A 66.65I tend to be lazy
F 4 F 14.84 F 5 F 18.51 F 9 F 33.35
A 3 A 11.11 A 4 A 14.82 A 7 A 25.93I tend to be a spectator
F 11 F 40.74 F 9 F 33.33 F 20 F 74.07
A 2 A 7.41 A 6 A 22.23 A 8 A 29.64I am not enough active
F 12 F 44.44 F 7 F 25.92 F 19 F 70.36
A 5 A 18.52 A 4 A 14.82 A 9 A 33.34I have patience
F 9 F 33.33 F 9 F 33.33 F 18 F 66.66
A 6 A 22.22 A 4 A 14.83 A 10 A 37.05I need much sleep
F 8 F 29.62 F 9 F 33.33 F 17 F 62.95
A 8 A 29.62 A 10 A 37.03 A 18 A 66.65I often feel tired
F 6 F 22.22 F 3 F 11.13 F 19 F 33.35

- I sometimes find it difficult to make decisions;
- I am flexible;
- I have an English sense of humour;
- I tend to be lazy;
- I tend to be a spectator;
- I am not enough active;
- I have patience;
- I need much sleep;
- I often feel tired.
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The  share  of  the  answers  in  the  case  of  this  type  of  temperament  points  out  the
following: I tend to be lazy (66.65%) higher among boys, I often feel tired (66.65%), I
sometimes find it difficult to make decisions (48.16%), I need much sleep (37.05%), I am
not enough active (29.64%), etc., all specific to the phlegmatic type.

The items supplied in the questionnaire for the choleric type are (Table 4):
- I was born a leader;
- I am explosive;
- I tend to be cold and without mercy;
- I am determined;
- I am not a forgiver;
- I am productive;
- People say I am brave;
- I am stubborn;
- I tend to dominate;
- I am very trustful.

Table 4. Results in choleric temperament analysis

Boys Girls TotalItem
Number  % Number  % Number  %
A 6 A 22.22 A 2 A 7.42 A 8 A 29.64I was born a leader
F 8 F 29.62 F 11 F 40.74 F 19 F 70.36
A 10 A 37.03 A 7 A 25.92 A 17 A 62.95I am explosive
F 4 F 14.81 F 6 F 22.24 F 10 F 37.05
A 3 A 11.11 A 2 A 7.40 A 5 A 18.51I tend to be cold and without mercy
F 11 F 40.74 F 11 F 40.75 F 22 F 81.89
A 7 A 25.92 A 5 A 18.51 A 12 A 44.43I am determined
F 7 F 25.92 F 8 F 29.65 F 15 F 55.57
A 7 A 25.92 A 3 A 11.13 A 10 A 37.05I am not a forgiver
F 7 F 25.92 F 10 F 37.03 F 17 F 62.95
A 11 A 40.73 A 8 A 29.62 A 19 A 70.35I am productive
F 3 F 11.12 F 5 F 11.13 F 8 F 29.65
A 7 A 25.92  A 5 A 18.51 A 12 A 44.43People say I am brave
F 7 F 25.92 F 8 F 29.65 F 15 F 55.57
A 10 A 37.03 A 11 A 37.03 A 21 A 77.77I am stubborn
F 4 F 14.81 F 2 F 14.81 F 6 F 22.23
A 10 A 37.03 A 4 A 37.03 A 14 A 51.84I tend to dominate
F 4 F 14.81 F 9 F 14.81 F 13 F 48.16
A 9 A 33.33 A 6 A 33.32 A 15 A 66.65I am very trustful
F 5 F 18.53 F 7 F 25.92 F 12 F 44.45

The temperament features with the highest values from the point of view of the
choleric type of temperament are: I am stubborn (77.77%), predominant in girls, I am
productive (70.36), predominant in boys, I am explosive (62.95%), predominant in boys, I
tend to dominate (51.84%), also predominant in boys, I am not trustful (55.55%), I am
determined (44.43%), People say I am brave (44.43%). I tend to be cold and without
mercy (18.51%) and I was born a leader (29.64%) are not frequent features in our
subjects’ assessments.

For the melancholic type of temperament, the items were as follows (Table 5):
- I only have a few close friends;
- I am a perfectionist;
- I am moody;
- I find it easy to criticise all the time;
- I am very disciplined;
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- I tend to be negativist and pessimistic;
- Parties are not my cup of tea;
- I do not make friends easily;
- I am good at music, fine arts, and handcraft;
- I often think people are against me.

Table 5. Results in melancholic temperament analysis

Boys Girls TotalItem
Number  % Number  % Number  %
A 14 A 51.85 A 6 A 22.22 A 20 A 74.07I only have a few close friends
F  - F  - F 7 F 25.93 F 7 F 25.93
A 8 A 29.62 A 2 A 7.42 A 10 A 37.04I am a perfectionist
F 6 F 22.22 F 11 F 40.74 F 17 F 62.96
A 11 A 40.74 A 8 A 29.62 A 19 A 70.36I am moody
F 3 F 11.11 F 5 F 18.53 F 8 F 29.64
A 11 A 40.74 A 8 A 29.62 A 19 A 70.36I find it easy to criticise all the time
F 3 F 11.11 F 5 F 18.52 F 8 F 29.64
A 9 A 33.33 A 10 A 37.03 A 19 A 70.36I am very disciplined
F 5 F 18.53 F 3 F 11.11 F 8 F 29.64
A 3 A 11.13 A 5 A 18.51 A 8 A 29.64I tend to be negativist and

pessimistic F 11 F 40.74 F 8 F 29.62 F 19 F 70.36
A  - A  - A 1 A 3.71 A 1 A 3.71Parties are not my cup of tea
F 14 F 51.85 F 12 F 44.44 F 26 F 96.29
A 2 A 7.40 A 3 A 11.11 A 5 A 18.51I do not make friends easily
F 12 F 44.44 F 10 F 37.05 F 22 F 81.49
A 8 A 29.62 A 6 A 22.22 A 14 A 51.24I am good at music, fine arts, and

handcraft F 6 F 22.26 F 7 F 25.90 F 13 F 48.16
A 5 A 18.51 A 8 A 29.62 A 13 A 48.13I often think people are against me
F 9 F 33.36 F 5 F 18.51 F 14 F 51.27

Table 5 shows the share of the melancholic type items value: I only have a few close
friends (74.07%) ranks first, I am moody, I find it easy to criticise all the time, and I am
very disciplined rank  second  with  70.36%;  as  for  other  items,  they  are  specific  to  the
melancholic type: I often think people are against me (48.13%), I am a perfectionist
(37.04%), I tend to be negativist and pessimistic 29.64%

3.2. DATA PRESENTATION AND INTERPRETATION IN STUDENTS

The students were given a questionnaire aiming at pointing out some features of
psychic life related to temperament. We retained from the questionnaire only two or three
of the most representative indicators. Processed answers are shown in the tables below.

Energy was tested through the indicators:
- Capable of working intensely and for long periods of time;
- Resistant to effort;
- Easy to get tired;
- Chaotic conduct if over-stressed;
- Quick recovery after effort;
- Capable of working only if effort is carefully dosed;
- Capable of doing only few things.
Psychic life energy (Table 6) is extremely important in defining human personality

and character. We can see that our subjects are fully capable of intense and prolonged
work (100%). It is possible that such intense work tires the girls more quickly but, at the
same time, they recover quicker than the boys (87.50% in girls and 25.00% in boys).
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Table 6. Psychic life energy

Boys Girls Total
Number % Number % Number %

Capable of working intensely and for
long periods of time

12 100.00 24 100.00 36 100.00

Easy to get tired 3 25.00 24 100.00 27 75.00
Quick recovery after effort 3 25.00 21 87.50 24 66.66

Mobility was tested through the indicators:
- Easy to adapt to new situations;
- Difficult to adapt to new situations;
- Capable of acting rapidly;
- Inert;
- Slow-to-warm-up.
Mobility (Table 7) is one of the most important indicators of temperament: Easy to

adapt to new situations (100.00%) in both boys and girls, Capable of acting rapidly
(75.00%) in boys, and Slow-to-warm-up (25.00%) in boys.

Table 7. Psychic life mobility

Boys Girls Total
Number % Number % Number %

Easy to adapt to new situations 12 100.00 24 100.00 36 100.00
Capable of acting rapidly 9 75.00 24 100.00 33 91.66
Slow-to-warm-up 3 25.00 - - 3 8.33

Psychic balance was tested through the indicators:
- Impulsive;
- Self-controlled;
- Irascible, frequent burst-outs, explosive reactions;
- Too many duties risk hindering the basic duty.
Psychic balance (Table 8) is also a relevant indicator of the type of temperament. As

far as impulsiveness is concerned, it is interesting to note that the boys do not admit they
are impulsive, while only 9 girls (i.e. 37.50%) admit they are. Self-control predominates
in boys (100.00%), while in girls it only reaches 62.50%.

Table 8. Psychic life balance

Boys Girls Total
Number % Number % Number %

Impulsive - - 9 37.50 9 25.00
Self-controlled 12 100.00 15 62.50 27 75.00

Introversion-extraversion was tested through the indicators:
- Open, communicative, sociable;
-  Reserved;
-  Mixed nature.
Affective balance was tested through the indicators:
- Sentimental;
- Cold;
- Low emotiveness.
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We have picked a single item for introversion – extroversion (Open, communicative,
sociable) and affective balance (Sentimental) (Table 9), items that bring forth the open,
communicative, and sociable temperament, and the sentimentalism of our students:
100.00% of the boys and 87.50% of the girls admit they are sentimental.

Table 9. Introversion – extroversion and the balance of psychic life

Boys Girls Total
Number % Number % Number %

Open, communicative, sociable 12 100.00 24 100.00 36 100.00
Sentimental 12 100.00 21 87.50 32 88.88

4. CONCLUSIONS

- Temperament is the most general and constant feature of personality.
- Well knowing somebody’s temperament helps smoothing bad influences on

behaviour.
- We cannot stop, but we can turn the forces manifest in temperament, in time.
- It is the temperament strength that differentiates individuals.
- We should not fight temperament, but try and harmonise it.
- We should rely on what we can in pupils and students’ temperament, and not

focus on what they lack.
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ABSTRACT

 Leadership activity was and is a theme that gave rise to various studies and
researches, and the endeavour to define the leadership has offered more than 350
definitions. The studies about personality and its influence on individual’s behaviour
led to establishing some links between individual’s nature and the chosen style of
leadership and in the same time to the endeavour to outline a profile of a successful
leader.

Keywords: Leader; Leadership; Personality; Leader’s personality

1. INTRODUCTION

At the beginning of the mankind, the leadership was exercised in an empirical
manner, spontaneous, based main on an unorganized observation and on decisions ad hoc
taken.  For  Maliţa  (1971:  7-8)  “leadership  is  an  old  art,  exercised  from  the  first  human
community, whose rules grown up, became transmissible and which in the last decades
scarcely formulates the pretension to the title of science.”

It is stand out three categories of researches’ opinions regarding to the rapport
between art and the science of leadership:

- first category includes authors for who the leadership is a science and not an art,
because “through this would refuse the recognition of scientifically bases of
leadership and would make concessions to empiricism and spontaneity in
leadership activity” (Popescu 1973, in Răulea 2002);

- most  of  the  specialists  consider  that  the  leadership  is  both  a  science  and  an  art.
The leadership as a science refers to the leadership’s principles and methods
elaborated and leadership as an art refers to commander’s experience, skill,
intuition and manner of action;

- the third category of researches sustains that scientifically statute towards it is
straighten the leadership has as a primordial grounds “the art” of the leadership.

In the very general and well known sense to lead means:
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- to foresee (forecast, planning, programming);
- to organize (to command, to control and motivate, to coordinate, to manage).
The functions of leadership would be those activities ensembles realized with the

purpose to attain some objective.
Different types of leadership or behaviour about the positions forced them; they

require cognitive styles and different affective and attitudinal characteristics: a broad
view and charisma - “on top”, the realization of politics through day by day group actions
- “on the base”, the integration of both perspectives –on intermediary level (Chirică
1996). The leadership style is a concept which was introduced by Lewin, Lippit and
White in 1939 after a classic study about leader’s behaviour of children’s groups aged
between 10 and 11.

The authors describe three leadership styles:
- authoritarian style - the leader takes all decisions by oneself minimized the

subordinates’ contribution;
- democratic style - the leader works together with the group fog taking the

decisions in common, see that all the subordinates have a contribution in taking a
decision.

- laissez-faire style (permissive) - the leader avoids taking decisions, lets the group
to function alone with a minimum influence from the upper levels (Bogathy
2004).

The researches pointed out that from the quantitative point of view the outcomes are
superior at the authoritarian style, lower at the democratic style and lowest at the laissez-
faire style.

Bowers and Seashore (1966) have elaborated “the theory of those four factors”, which
synthesizing the based structure of leadership. Those four factors are:

- support – focused on intensifying the people’s feelings and sensibilities;
- facilitating the interaction between group’s members- the leader encourages the

development of some close relationships and mutual satisfying between the
members;

- accentuation of the goal- the behaviour is focused on stimulating the enthusiasm
and the wishes to achieve the goals and the high performances;

- facilitating the work- a characteristic of behaviour that lean on the group in order
to realize the objectives both through a good organization, coordination, and
planning, and providing the material resources and the technical knowledge
(Vlăsceanu 1993).

According to personal features and lead’s functions Radu presents three fundamental
models of leadership:

- the feature mode- through this the process of leading is based on physique,
mental, or character features of the leaders;

- situational model- in which it is sustained the leader’s ability to be able to adopt
the right model and leading style adequate to each new situation;

- transactional model- the accent is on the interaction leader-group.
- The universal approach of leadership is centred on leader’s characteristics,

emphases the abilities, feature of personality, styles of behaviour and different
types to take decisions.

Bogathy (2004) sustains that” not everyone can lead, and who is done to lead shows
some physique, personality and social particularities-predictors of his efficiency in that
position”.
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From the features of personality point of view, it is tried, for a long time, the finding
of an optimal style of leading characterized on this type of feature which guarantees an
efficient leadership.

Psychologists as Radu, Iluţ & Matei (1994) making a synthesis of studies from
domain consider that the features associated to an efficient leadership are:

- physical features (age, sex);
- aptitudes and psychological features (energy, dynamism, tendency towards

activity);
- general intelligence and professional competence;
- specific aptitudes (verbal fluency, sensibility to interpersonal relationships);
- self-confidence, domination tendency, self-control, extraversion.
The concept “leader” includes any person from a group, who discharges official or

spontaneous assumes some leadership position (Radu 1994).
As a frame of an efficient leader, Pitariu reminds being important following features:

adaptability (to changeable situations), emotional and optimism control, self-confidence,
the power and integrity of the convictions.

2. MATERIALS AND METHOD

2.1. OBJECTIVES

Our objectives in the present study were as follows:
- The emphasizing of the way in which personality factors influences the

leadership style of a leader;
- An achievement of a modal profile of successful leader

2.2. SAMPLE

In order to realize this study it was used a sample with 35 subjects chosen from the
same number of educational institutions situated in the Caraş-Severin County. The
subjects are the age between 34-50 years old, the average being 42 and the distribution
was 23%-female and 77%-male.

To achieve the goal and the objectives, was applied the 16 P.F. test. The
questionnaire 16 P.F. represents one of the most widespread and appreciated instrument
of personality investigation frequently utilized at the organizational level.
 This questionnaire has 187 items with two forms, A and B, which can be used
simultaneously in order to obtain a more fidelity of the evaluations. The coefficient of the
fidelity is from .50 to .88 and of the validity from .32 to .86. There are rate settings
realized on Romanian population. The profile paper points out the behaviour
demonstrations for these two extremes of the dimensions which must be understood from
the perspective of the dates of the research regarding these factors.

3. RESULTS AND DISCUSSION

This researches has realized the modal profile of the leader through calculation the
every scale average of the questionnaire 16 P. F. and were identified six significant scales
for modal profile of the leader. They are referred in weight order in results, obtained at:
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Super-ego strength: 74.3%

G factor

Subjects’ frequency

- G+ = 26    74.3%

- G0 = 7      20.0%

- G- = 2         5.7%

Adaptation: 71.5%

F1factor

Subjects’ frequency

- f1+ =  0        0%

- f1o = 10      28.5%

- f1- =  25      71.5%

A strong feeling for ego: 71.5%

Q3 factor

Subjects’ frequency

- Q3+ =  25     71.5 %

- Q3o =  10     28.5%

- Q3-  =    0       0%

Dynamism: 65.7%

F3 factor

Subjects frequency

- f3+ = 23   65.7%

- f3o = 10   28.5%

- f3- =   2     5.7%
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- E+  = 22    62.8 %

- Eo  =  9     25.8%
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Making a correlation of this information, an efficient leader is defined as a person
with large interests, conscientious, perseverant, with consideration for moral standards, an
ambitious person, with a dynamic behaviour. The leader is characterized thru a strong
self-possession, with the sense of duty and responsibility, is active, sociable, generous in
the interpersonal intercourse, confident, qualified and adaptable.

At the examined group it is observed a strong polarization on the democrat leader
(19 subjects) and a significant sample, 14 subjects, is situated at the edge between
authoritarian type and democratic one, with other words “democratic with tendency
towards authoritarian”.

4. CONCLUSIONS

The leadership problem take place at any organization level and is an activity
extremely complex. After dates analysis and processing it is came into following
conclusions:

- there  is  a  significant  correlation  between  the  scales  A,  E,  G,  Q3  and  the
democratic     type leader;

- there is a correlation between the scales f1, f3 and the authoritarian type leader;
- the scales G and f1 correlate with the laissez-faire type leader;
- the significant scales percentage average of the 16 P. F. is 68%.
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On the strength of these relevant results it would be possible to draw the conclusion
that personality factors indeed influence the leadership style.
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ABSTRACT

In old patients with chronic heart failure, physical activity is either prescribed or
prohibited, but these decisions do not always have a scientific ground. It is certain
that, though there are rather few things studied so far, these studies have supplied
promising results. The study was a prospective one, and it monitored 2 groups of
patients: group A (exercise) made up of patients living in Timişoara who agreed to
undertake 12 weeks of physical exercise in the ambulatory of the Preventive
Cardiology and Cardiovascular Recovery Clinics, and group C (control) made up of
patients who were advised to practice usual physical exercise without being
encouraged to make any supplementary efforts. At the beginning and at the end of the
12 weeks, the patients took an effort test with an ergospirometer. We included in the
study only patients who took the 2 effort tests and observed the pre-established
programme. The study shows the efficiency of physical exercise on the increase of
effort capacity and on life quality in old chronic heart failure patients. Initial
assessment, risk stratification, individualised description of exercise, use of walking
sessions when other exercises seem difficult confer physical exercise in old chronic
heart failure patients increased efficiency and warrant safety conditions of both
physical practice and life.

Keywords: Physical exercise; Old patients; Undergraduates; Volleyball team

1. INTRODUCTION

Heart failure is a major health issue whose incidence is increasing and that has an
unfavourable prognosis. At present, heart failure is the most frequent diagnosis upon
admitting old patients (above 65 years of age) and there are reasons to believe it will be
more and more frequent. Under these circumstances, it is necessary to establish assistance
programmes to assist heart failure, programmes which contain a multidisciplinary
approach in order to prevent the increase of the morbidity and mortality rate. In old
patients with chronic heart failure, physical activity is either prescribed or prohibited, but
these decisions do not always have a scientific ground. It is certain that though there are
rather few things studied so far, these studies have supplied promising results. The
benefits of physical exercise are represented by the increase of the ability to make efforts
and by the improvement of the NYHA functional class. Most studies concern patients
whose age is below 60; therefore, extrapolating positive results is often questioned. The
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benefit of heart recovery in old patients is undoubtedly often comparable with that in
young patients. Nevertheless, as far as old heart failure patients are concerned, we need
supplementary clarifications to demonstrate the efficiency of physical exercise. Our
hypothesis is that physical exercise in old heart failure patients has a degree of efficiency
similar to that noticed in younger populations. Starting from this premise, we have
studied the role of physical exercise over 12 weeks in old chronic heart failure patients.

2. MATERIAL AND METHODS

Patients. Study inclusion criteria were as follows: age between 65 and 75, the
presence  of  heart  failure  (functional  class  NYHA  or  III)  relatively  stable  in  the  last  2
weeks before the study, ejection fraction of the left ventriculum (ecocardiographically) <
40% and VO2 max (ergo-spirometrically) between 12 and 20 ml kg-1 min-1. Study
exclusion criteria were: severe obstructive ventilatory dysfunction; orthopaedic,
neurological, or peripheral vascular damage limiting effort capacity; myocardial ischemy
or malignant ventricular arrhythmia upon effort, and functional class NYHA IV.
Medicinal treatment of heart failure was optimised and maintained unchanged during the
study.

Study design. The study was a prospective one, and it monitored 2 groups of patients:
group A (exercise) made up of patients living in Timişoara who agreed to undertake 12
weeks of physical exercise in the ambulatory of the Preventive Cardiology and
Cardiovascular Recovery Clinics, and group C (control) made up of patients who were
advised to practice usual physical exercise without being encouraged to make any
supplementary efforts. At the beginning and at the end of the 12 weeks, the patients took
an effort test with an ergospirometer. We included in the study only patients who took the
2 effort tests and observed the pre-established programme.

Ergospirometry. All the patients took a maximal effort test on the ergometrical
bicycle, limited by symptoms (dyspnoea or fatigue) by increasing the charge every 2
minutes with 20 W. variables of arterial pressure were measured at the beginning and at
the end of each stage. The electro-cardiogramme was monitored during the entire testing
period.

The ergospirometer (JAEGER Oxycon Delta) was standardized at atmospheric
pressure, temperature and humidity in the laboratory of ergospirometry of the Preventive
Cardiology and Cardiovascular Recovery Clinics. The system was calibrated before each
use. The parameters we monitored were: VO2 (I min-1), VCO2 (I  min-1), ventilation per
minute (VE, I min-1), respiratory rate (FR, respirations per I min-1), pulse-oxygen
(VO2/Fc, mIO2, beats per min-1), respiratory exchange rate (VCO2/VO2), oxygen
respiratory equivalents (VO2/VO2), and carbon dioxide (VE/VCO2).

Echocardiography. The left ventriculum ejection fraction was determined using
apical incidences (4 rooms and 2 rooms) with the Simpson rule. Final data are represented
by the average of at least two successive measurements of the heart cycles.

Life Quality. In order to assess functional limits, we used the “Minnesota Living with
Heart  Failure  Questionnaire”  (21  questions  for  each,  a  scale  noted  from  0  to  5:  0  –
function not affected, 5 – function very affected). We also used another method (BINE)
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to subjectively assess the “wellness” sensation, using a scale from 1 to 5 (1 – much better;
2 – better; 3 – same; 4 – worse; 5 – much worse).

Physical Exercise. It was done 3-5 times a week in the ambulatory of the Preventive
Cardiology and Cardiovascular Recovery Clinics. After a warming-up period of 10
minutes, the programme contained 10 periods of 3 minutes each of exercise (walking,
pedalling, ball games, isometric and isotonic alternative efforts, force efforts) followed by
pauses of 1 minute, aiming at reaching and maintaining, at the end of the exercise session,
for at least 1 minute, the target heart frequency, which represents 70-80% of the maximal
frequency during effort testing or maintaining the level 15 – difficult – of the Borg scale.

Increasing effort intensity was done in accordance with the CAPRI Protocol
(Cardiological and pulmonary Rehabilitation Institute).

Statistical Analysis. Statistical analysis was done with Superior Performing Software
Systems.

Data were presented as average ± standard deviation, mentioning, when necessary,
the value limits and the percentage of the total number. Results between the groups were
compared using the t Student test. A value of p < 0.05 was considered significant
statistically.

3. RESULTS

The initial characteristics of the 28 patients in the study are presented in Table 1.

Table 1. Patients’ initial characteristics

Group A (exercise)
N = 14

Group C (control)
N = 14

P

Age (years) 70±3 69±4 ns
Sex (M/F) 12/2 11/3 ns
Height (cm) 167±8 169±5 ns
Weight (kg) 69±6 71±8 ns
NYHA class (II/III) 11/3 9/5 ns
FEVS (%) 32± 31±3 ns
Aetiology (ischemic/idiopathic) 10/4 11/3 ns
Age of symptoms (years) 5.3±1.4 5.6±1.9 ns
Medication
Diuretic 11 (78%) 10 (71%) ns
IECA 10 (71%) 12 (85%) ns
Digoxin 7 (50%) 5 (35%) ns
Beta-blocking agent 4 (28%) 2 (14%) ns
Amiodarone 1 (7%) 2 (14%) ns
Nitrates 6 (43%) 5 (35%) ns

There were no significant differences between the initial data of the two groups.
Effort test results before and after the physical exercise period are presented in Tables 2
and 3.
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Table 2. Ergospirometric parameters of group A

Parameters Initial data
n = 14

Final data
n = 14

P

Duration of effort (min) 9.4±1.2 11.1±1.3 < 0.05
VO2 max (ml kg-1 min-1) 14.7±0.8 16.9±0.9 < 0.05
AT (ml kg-1 min-1) 10.1±0.5 11.7±0.4 < 0.05
VCO2 (ml kg-1 min-1) 16.4±1.1 18.7±0.2 < 0.05
VCO2/VO2 1.12±0.04 1.11±0.02 ns
Fc max (beats min-1) 136±5 140±8 ns
VE (l min-1) 47±2 51±3 < 0.05
VE/VO2 47±2 38±3 < 0.05
VO2/Fc 8.3±1.2 9.3±1.4 < 0.05

Table 3. Ergospirometric parameters of group C

Parameters Initial data
n = 14

Final data
n = 14

P

Duration of effort (min) 9.2±0.9 10.1±1.1 ns
VO2 max (ml kg-1 min-1) 14.1±0.7 14.6±0.5 ns
AT (ml kg-1 min-1) 10.4±0.7 11.1±0.6 ns
VCO2 (ml kg-1 min-1) 15.3±1.1 16±1.4 ns
VCO2/VO2 1.09±0.02 1.11±0.03 ns
Fc max (beats min-1) 138±6 132±8 ns
VE (l min-1) 45±3 47±4 ns
VE/VO2 42±4 42±3 ns
VO2/Fc 7.8±1.1 8.4±0.4 < 0.05

In group A, all the parameters, except for the maximal cardiac frequency and for the
respiratory exchange ratio, improved after the physical exercise, while in group C only
the pulse-oxygen increased significantly.

Comparative results of maximum oxygen consumption corresponding to each group
are presented in Figure 1.

Table 4 presents the scores of the questionnaires concerning life quality.

Table 4. Assessment of life quality

Group A Group C
initial final initial final

Minnesota 54±4 36±3* 49±6 46±4
BINE 2.6±0.3 1.6±0.2* 2.8±0.2 2.6±0.2

*p < 0.01

Life quality improved significantly in group A, but remained unchanged in group C
(Figures 2 and 3).
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Figure 2. Dynamics of the Minnesota score; 1 – Group A: p < 0.01; 2 – Group C: p = ns
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4. DISCUSSIONS

The results of the study show that physical exercise increases effort capacity and
improves chronic heart failure old patients’ life quality. Previous studies have shown a
significant increase of the effort capacity in heart failure patients whose average age was
60. In healthy old people, physical exercise prevents muscular deconditioning.

Results of cardiac recovery in old people are comparable with those in young
patients. Increasing effort capacity is due almost exclusively to the adaptive changes at
the level of peripheral muscles. The type of physical exercise (fractioned, using isometric,
isotonic, and force exercise at a high intensity level) was well tolerated by our patients
with no major incidents. We could see that the best benefit was in the patients who
attended the exercise sessions 5 times a week (compared to the patients who only
attended it 3 times a week), but the results are not statistically significant. Life quality is
difficult to quantify. The Minnesota test, though useful, contains too many questions, but
we think a simpler one is better since it can quicker assess life quality in a patient. The
“Bine” test containing only 5 possible answers proved better in pointing out the positive
change after the physical exercise (p < 0.01).

5. CONCLUSIONS

The study shows the efficiency of physical exercise on the increase of effort capacity
and on life quality in old chronic heart failure patients. Initial assessment, risk
stratification, individualised description of exercise, use of walking sessions when other
exercises seem difficult confer physical exercise in old chronic heart failure patients
increased efficiency and warrant safety conditions of both physical practice and life.
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ABSTRACT

This paper illustrates the turmoil of the ‘University’ volleyball team of Timişoara,
a team that has participated with good results in the first leagues in the last three
years. In the case of the present research it was mainly the questionnaire that we used
to measure the categories of motivations in undergraduate athletes. The questions
were of the following types: close (yes / no); multiple choice (answers chosen from
several possibilities); open (the subject is free to answer what he/she finds fit). In the
questionnaire we applied we used a combination of the three types of question
presented above. The questionnaire contained 16 questions, 3 of which were close, 6
multiple choice, and 7 open. The questionnaire was applied on a sample of 12
players. As a result of the analysis of the answers to the questionnaire, we reached
the conclusion that at junior level the main motivational factors were family and team
climate, performance being largely influenced by hard work and coach’s skills. At
present, the main motivational factors are self-achieved professionalism, the
prospective of becoming undergraduates and of graduating, the material factor, and
the team work.

Keywords: Motivation; Athletic performance; Undergraduates; Volleyball team

1. INTRODUCTION

This paper illustrates the turmoil of the ‘University’ volleyball team of Timişoara, a
team that has participated with good results in the first leagues in the last three years. The
problems with which the young team has been confronted have made it necessary to find
solutions to identify those elements that could trouble sports performance in the
undergraduates’ world fighting with higher competition-experienced potentate groups.
Asked about the problems resulted from psychical liability engendered by a motivation
lesser than that of previous generations, a reputed professor claimed that the only real
motivation in the present performance sports is material motivation. We did not entirely
share this point of view since we took into account the specificity of the team, but it made
us try and study the inner motivation of the undergraduates playing volleyball with the
‘U’ volleyball team in Timişoara.
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2. MATERIAL AND METHODS

The study of motivation supposes varied methods. Capturing motivational features is
only possible through the combination of different psycho-diagnosis methods.
Establishing the order of these methods in the analysis was based not on their use share,
but in the necessary hierarchy of these methods within psychological research in general:
observation, experimentation, dialoguing, testing, and applying questionnaires. In the
case of the present research, it was mainly the questionnaire that we used to measure the
categories of motivations in undergraduate athletes. The questions were: close (yes / no);
multiple choice (answers chosen from several possibilities); open (the subject is free to
answer what he/she finds fit). In the questionnaire we applied we used a combination of
the three types of question presented above. The questionnaire contained 16 questions, 3
of which were close, 6 multiple choice, and 7 open. The questionnaire was applied on a
sample of 12 players.

3. RESULTS AND DISCUSSION

The first of the 16 questions concerned the age the undergraduates started playing
volleyball at (Table 1, Figure 1).

Table 1. The age undergraduates started playing volleyball

At what age did you start playing volleyball? Number of subjects %
8-10 1 8.33
10-12 5 41.66
12-14 4 33.33
After the age of 14 2 16.66
Total 12 100

The age undergraduates started playing volleyball

8%

42%

33%

17%

Figure 1. The age undergraduates started playing volleyball

Statistical calculus shows that the average age for starting playing volleyball, was 12-
13 years. To determine the structure of the motivation for starting playing volleyball, we
established 5 categories of reasons: social, cognitive, affective, professional, and
success/failure.
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3.1. SOCIAL REASONS

The answers to the question no. 2, ‘What made you choose to practice volleyball?’
were as follows: 33.33% of the subjects answered it was a family choice and the pleasure
to play it, 25.00% gave no answer, 16.66% answered it was just fate, and 8.33% gave
other reasons. Therefore, family played an important role in starting playing volleyball.

Question no. 3 focused on the way their families encouraged the volleyball players to
practice this sport. The answers to this question are shown in Table 2.

Table 2. Answers to the question ‘Did your family encourage you to practice volleyball?’

Did your family encourage you to practice volleyball? Number of subjects %
Yes 9 75.00
No 3 25.00
Total 12 100

Though only 33.33% of the students indicated their families as determining their
choice of practicing volleyball, 75.00% claimed, as expected, that their families
encouraged them to practice it.

As for the question no. 7, ‘What makes you better work during training sessions?’
33.45% of the subjects answered it was the positive team climate, 16.55% gave no
reason, 25.00% claimed lack of variability during the training sessions prevents them
from performing  better,  and  25.00% claim stress  and  accidents  also  prevent  them from
better performance.

We can see that most of the volleyball players have been encouraged by their families
in doing it and that they have been positively influenced by their team.

3.2. COGNITIVE REASONS

In this category, we included knowledge, deepening, and curiosity.
The answers to question 4, ‘What made you perseverate in this team sport?’, 16.66%

of the subjects answered they continued practicing volleyball due to the passion, to the
pleasure involved in it, to ambition, to spectaculosity, and to other reasons.

There is no way we could generalize the answers within this category since the
reasons supplied are very difficult to discern from one another (passion, pleasure,
ambition, beauty of the game, etc.).

3.3. AFFECTIVE REASONS

The answers to  question no.  14,  ‘When do you perform at  your best?’  are  shown in
Table 3.

Emotions play an important role in performance. Thus, the answers to question no.
15, ‘What is the effect of emotions on your performance during a competition?’ are
shown in Table 4.

We can see that most of the subjects are mobilized by emotions, which leads to better
results, with very high performance in less difficult games.

This category covered both positive and negative emotional reasons and all the
subjects claimed that superior motivation would result in better results.
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3.4. PROFESSIONAL REASONS

In this category we included aspirations towards professional and material ideals. The
answers to the question no. 9, ‘Why have you chosen the ‘U’ volleyball team in
Timişoara?’,  show  that  50.00%  of  the  subjects  have  chosen  it  since  they  are
undergraduates at the West University, 16.66% supplied no answer, and 8.33% claimed
they had made their choice to get a better job, for the rank in the championship, to get a
place to live in, or to play in a superior league.

Table 3. Answers to the question ‘When do you perform at your best?’

When do you perform at your best? Number of subjects %
During training sessions 3 25.00
During less important games 6 50.00
During very important games 3 25.00
Total 12 100

Table 4. Answers to the question
‘What is the effect of emotions on your performance during a competition?’

What is the effect of emotions on your performance
during a competition?

Number of subjects %

They mobilize 8 66.66
They demobilize 1 8.33
They make you indifferent 2 16.66
They overwhelm you 1 8.33
Total 12 100

The answers to the question no. 16, ‘Will sport be your means of existence?’ show
that 25.00% of the subjects admit it could be so, while the rest of 75.00% gave negative
answers. The answers to the question no. 12, ‘Is material stimulus important for you?’ are
shown in Table 5.

Table 5. Answers to the question ‘Is material stimulus important for you?’

Is material stimulus important for you? Number of subjects %
Very important 5 41.66
Important 2 16.66
Enough important 5 41.66
Total 12 100

The general conclusion is that the undergraduates made an option for this volleyball
team due to the fact they attend courses here and not for material reasons, and that those
who admitted that sports could be a means of existence had in mind the years in college.

3.5. SUCCESS/FAILURE

The reasons included in this category can be grouped around the desire to be
successful or to avoid failure.
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The  answers  to  question  no.  5,  ‘What  made  value  increase  as  a  junior  player?’  the
subjects answered as follows: 40.00% claim it was due to the hard work, 30.00% to the
professionalism of the coach, 20.00% to the skills of the player, 5.00% to the sport
environment, and 5.00% to the family. The conclusion is that value increase upon junior
age is mainly due to hard work and coaching, and less to players’ skills.

The answers to the question no. 6, ‘What do you think prevents you from performing
at the level of your skills?’ show that 25.00% of the subjects consider nothing prevents
them from doing it, and the rest of 75% say it is physical condition, accidents, lack of
ambition, lack of interest from the coach, conjecture, team dissensions, and the idea one
cannot live from practicing volleyball.

The answers to the question no. 10, ‘Did your value increase since you came into this
team?’ show that 51.00% admit it, while 49.00% claim it did not.

The conclusion is that only 50.00% of the components of the ‘U’ volleyball team in
Timişoara have had an increase in value, though most of them think nothing prevents
them from better performance.

The answers to the question no. 11, ‘What are the reasons you have chosen to practice
volleyball?’ – a) ‘The pleasure to play volleyball’, b) ‘The perspective of becoming an
undergraduate’, c) ‘The perspective of becoming a performance athlete’, d) ‘The material
aspect’, and e) ‘To live in Timişoara’ – and their share are shown in Table 6.

Table 6. Answers to the question
‘What are the reasons you have chosen to practice volleyball?’

I II III IV V Total
No.  % No.  % No.  % No.  % No.  % 12

a 7 58.33 3 25.00 2 16 - - - - 12
b 1 8.33 4 33.33 2 16.66 2 16.66 3 25.00 12
c 3 25.00 2 16.66 5 41.66 2 16.66 - - 12
d 1 8.33 1 8.33 3 25.00 6 50.00 1 8.33 12
e - 16.66 2 16.66 - - 2 16.66 8 66.66 12
Total 12 100 12 100 12 100 12 100 12 100

The conclusion is that the pleasure of playing volleyball comes 1st,  followed by the
perspective of becoming a valuable athlete, the perspective of becoming an
undergraduate, the material stimulus, and the perspective of living in Timişoara for a
while.

4. CONCLUSIONS

As  a  result  of  the  analysis  of  the  answers  to  the  questionnaire,  we  reached  the
conclusion that at junior level the main motivational factors were family and team
climate, performance being largely influenced by hard work and coach’s skills. At
present, the main motivational factors are self-achieved professionalism, the prospective
of becoming undergraduates and of graduating, the material factor, and the team work.

If at junior level performance increase was due to hard work and coach’s skills, in
general, half of the subjects we questioned recorded no improvement after they joined the
‘U’ volleyball team because of the lack of motivation and of the dissensions in the team.
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The  specificity  of  the  volleyball  team  marks  the  performance  of  the  team.  The
amateurism is more than obvious and there is still room for more work.

The organisational framework in which the volleyball team evolves still has serious
deficiencies not at all acceptable at the level of the first league.

Though it recorded important victories on the background of the increase of its value,
the potential of the team is still not enough valorised which could be changed by properly
motivating the entire sports activity.
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ABSTRACT

In time, sports have changed the way they manifest, the way they lure athletes,
and the way different sports are practiced. Despite all this, no matter the historical
period, the main role in reaching performance is the work of the athlete in the
training hall – this dark, unknown side which so much exhausts the athlete and his
coaching team. The second important aspect of training and performance in sports is
the genetic inheritance. To carry out the present study, we applied two tests: the
Rosenzweig test (a frustration test) and the Eyysenck test (an introversion test). These
two tests were applied to the following sports teams: the national junior female
handball team, the Universitatea Avanpost female basket team (First League) in
Timişoara, the Universitatea Guban female volleyball team (Second League) in
Timişoara, and the Universitatea male volleyball team (First League) in Timişoara.
With these tests we tried to see if these athletes are resistant or tolerant to frustration
and if they are outer oriented or inner oriented, i.e. if there are extroverted or
introverted. Knowing such details is essential in guiding young people towards sports
that need balance in either direction. As a conclusion, we would like to say once more
that each team needs a psychologist to maintain the psychic tonus of the athletes at
optimal competitive parameters, and to prepare the athletes for the games to come.

Keywords: Frustration; Performance; Sports

1. INTRODUCTION

Sports is a redoubt of friendship and confrontation – sometimes harsher, sometimes
more cerebral, but always with the same final target – victory.

In time, sports have changed the way they manifest, the way they lure athletes, and
the way different sports are practiced. Despite all this, no matter the historical period, the
main role in reaching performance is the work of the athlete in the training hall – this
dark, unknown side which so much exhausts the athlete and his coaching team. If we
need to get an idea on what training work has meant in an athlete’s life, let’s remind the
words of Socrates who once said, ‘If a slave does something wrong, do not beat or punish
him, just send him to a coach to train him for the Olympics’.

The second important aspect of training and performance in sports is the genetic
inheritance, the native potential of an athlete to resist training sessions – in a word: the
aptitudes of the subject to meet the requirements of a certain sport (fighting, handball,
volleyball, etc.).
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At the level of high performance, these two aspects need to meet and cooperate in a
more favourable way. It is true that at this level the coach plays an important role since
he/she is meant to stimulate desire and latent impulses that contribute to success, on one
hand, and to repress instincts that could only damage high performance.

Hard work is important when you want to get at the top of sports hierarchy.
Nevertheless, some of our most talented colleagues in secondary school used to work
very little or even at all, and could not be performing, while other colleagues, maybe not
so gifted, but hardworking, made it; we also had colleagues who were hard working
pupil, but it was in vain since they had no gift at all. This is to say that what characterises
high performance in sports is ‘1% inspiration and 99% perspiration’, as the great
Romanian composer George Enescu once said.

Nowadays, sports have become a huge business whose market is a planet-size one,
where fabulous amounts of money are at stake. Once an athlete has made a mistake,
he/she is immediately put out of the game, sometimes with no more chances to
rehabilitate. This makes an athlete’s life a stressful one and causes failure in many of the
most valuable athletes. Let us just take a few examples among the most notorious ones:
Ben Johnson, the great Canadian athlete, started to take drugs and, despite the fact that
the Olympic Committee put trust into him again, he did it again and lost for ever the right
to compete.  Another  famous case is  that  of  the famous Argentine football  player  Diego
Armando Maradona who shared the same fate. And we could go on like this for hours.

Analysing these two cases alone, we cannot but ask ourselves what the two great
athletes, idols of the entire planet, needed: was it their physical shape? – results showed it
was not the case; was it their family problems? – no way; was it their misunderstandings
with their coaches? – not at all. And then what made them ‘compensate’ lacks, and what
‘lacks’ are we talking about? The answer to this question is both simple and unexpected:
a psychologist who should be there, close to the athlete in both his glorious and decline
moments, who guide the trouble-maker athlete, who manage to balance him/her from a
psychological point of view, because without this balance all the hard work and fit shape
mean nothing.

2. MATERIAL AND METHODS

It is the psychologist, armed with his specific tools (from observation to projective
tests), who knows how to prepare the athlete for competition and how to maintain him/her
in a state of optimal tension.

It is the psychologist again who can help selecting the different candidates for a sports
team, who can seize the pulse of the team to prevent conflicts and even to stop manifest
ones.

To  carry  out  the  present  study,  we  applied  two  tests:  the  Rosenzweig  test  (a
frustration test) and the Eyysenck test (an introversion test). These two tests were applied
to the following sports teams: the national junior female handball team; the Universitatea
Avanpost female basket team (First League) in Timişoara; the Universitatea Guban
female volleyball team (Second League) in Timişoara; the Universitatea male volleyball
team (First League) in Timişoara.

With these tests we tried to see if these athletes are resistant or tolerant to frustration
and if they are outer oriented or inner oriented, i.e. if there are extroverted or introverted.
Knowing such details is essential in guiding young people towards sports that need
balance in either direction. If an athlete has reached a certain degree of performance
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without a psychologist’s recommendation, the latter can suggest the positions of the
athlete  in  the  team  in  accordance  with  the  athlete’s  temperament  and  skills.  Or,  if  the
athlete practices an individual sport, the psychologist can tell him/her what attitude he/she
should have at different stages in a competition.

3. RESULTS AND DISCUSSION

Statistics are but cold figures compared to reality.
What shocked us most is the fantastic balance of these young athletes. We have to

admit we expected more selfishness and frustration, particularly in the national team
where everybody is trying hard to be selected, i.e. to play and avoid being sent to the
reserve bench.

The boys are more individualistic than the girls, which could be explained by the
testosterone level. The boys are also more aggressive, a trait specific to males, in general.

Maybe it is difficult to explain all this since, all the athletes we tested are permanently
competing for a position in the team. This should ‘normally’ result in a permanent state of
conflict, i.e. in extra punitive answers, on one hand, and in strong extroversion, on the
other hand. In reality, there is a very good cooperation between the players of one and the
same team, reciprocal support, defence of one by another, and a full illustration of the
principle ‘one for all and all for one’.

A good explanation could be that, since they are League teams, their players have
been practicing these sports for ma long period of time, most of which as juniors. Long-
time experience and the fact that they are aware of the fact that their value increases with
the value of the team make them more tolerant, more responsible toward the team, though
they are sometimes sent to the reserve bench. This is valid particularly for the volleyball
teams, with this mention that boys are more aggressive than the girls, but aggressiveness
is not the main characteristic of the boys’ team.

A category apart is female basketball players who are more tolerant to frustration and
more extroverted than their colleagues playing volleyball, in a word – more aggressive.

At first  sight,  this  might  seem a little  bit  too much,  since both sports  are  part  of  the
elegant, intelligent, soft contact sports group (contrary to wrestling, boxing, judo, etc.).

We should not, nevertheless, forget that if volleyball is a sport with no direct contact
(there  is  a  net  between  the  two  teams)  basketball  implies  contact,  which  leads  to
frustration from both sides, which is followed, sooner or later, by a decompensation of the
tension accumulated during the game or the games. At this point, athletes get to pay back
through faults, sometimes very harsh ones, and that can result in the basketball player
being suspended for one or more games. On the other side, direct contact in volleyball
being almost null, touching one another’s hands during the blocking i.e. attack by the net,
is absolutely random. This is what made volleyball players more homogeneous, this is
what has made them aware of the fact that, if you want to win, you need to work within
the team and for the team. Volleyball players have no payback to do. It is true there may
be some frustration caused by the colleagues in the team, who could just have a bad day,
but this is the only source of frustration.

4. CONCLUSION

As a conclusion, we would like to say once more that each team needs a psychologist
to maintain the psychic tonus of the athletes at optimal competitive parameters, and to
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prepare the athletes for the games to come. A good example in this respect would be that
of Romania’s national handball team versus Sweden at the World Championships in the
U.S.A.: after a good 2-1 in prolongations, Romanian handball players stepped back just
because they were sure of their victory and finally lost in the 11 m strokes.
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ABSTRACT

Noticing the ever higher incidence of postural deficiencies among young people
we have decided to carry out a screening of the postural deficiencies among the
students in the 1st year of the Banat University of Agricultural Science and Veterinary
Medicine in Timişoara who have to take a course in Physical education. Of the total
450 subjects we have assessed from a somatoscopic point of view, 127 (28%) have
presented postural deficiencies, of which 92 (72%) boys and 35 (28%) girls. From the
point of view of the level of deficiencies, we could see that 72% are at sagittal level
and 28% at frontal level. The role of the teacher of physical education in the primary
prophylaxis and in the monitoring of changes at the level of the backbone is extremely
important, since he/she has the opportunity to see young people in informal clothing
(sports clothes) and notice their effort tolerance. The study we have carried out shows
that light forms of ciphosis, lordosis, cipho-lordosis, scoliosis (properly diagnosed)
can be successfully recovered through programmes initiated and monitored by
teachers of physical education. The greatest benefit is that these young people have
been assessed and integrated into a special programme valorising physical education
classes, which could not happen in high-school because of being medically exempt
from attending them.

Keywords: Physical education; Physical deficiencies; Statistical approach, Primary
prophylaxis

1. INTRODUCTION

Postural deficiencies appear since childhood; if not noticed and timely treated, they
can turn into serious physical deficiencies that can seriously impact life quality. Noticing
the ever higher incidence of postural deficiencies among young people, we have decided
to undertake the goal of screening postural deficiencies among the students in the 1st year
of the Banat University of Agricultural Science and Veterinary Medicine in Timişoara,
who have to attend physical education classes according to the curricula.

The goal of the present study is to show the incidence of postural deficiencies, their
causes, the responsibility and functionality of the educational and health systems, the
prophylaxis and recovery of physical deficiencies and the measures that have to be taken
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to detect, inform, and integrate into a kinetotherapy programmes these young people
during physical education classes.

Our hypothesis was that if these young people had participated in all physical
education classes during elementary school, primary school, and secondary school, where
the goal is to reach a harmonious physical development, if the educational and health
systems developed wider prophylaxis programmes by increasing the number of classes of
physical education, through information and education of the young generation, through a
better communication between teachers, families, kinetotherapists, and physicians, then
the incidence of physical deficiencies would diminish and we could have young people
with a more harmonious physical development, healthier, and better educated from the
point of view of physical training, and fuller of life.

Proper attitude (rules of proper attitude)
a) The body is an entity operating on inter-connected rules;
b) The skeleton is operated by the muscles and maintained by them;
c) When we stand, the head should pull the entire body upwards;
d) We should listen to our body because it can let us know when something is wrong

about it;
e) We should not feel embarrassed about our body, but proud of it.
Postural normality/correctness criteria
Our postural system has several complementary functions: it fights gravity, it

maintains a biped station, it opposes external forces, it coordinates our position in the
space, and it balances the body during the movements.

In order to reach all these neuro-physiological elements, the body uses different
sources: external receivers (touch, sight, hearing), own-receivers (located in muscles,
tendons, ligaments, capsule), and superior nervous centres.

Planes and axes of movement
Positioning a part of the human body in relation to other parts or to the entire body is

done by using orientation elements that are planes, axes, different points, and the weight
centre.

In order to present the planes and the axes of movement, it is very important to know
the anatomic position, i.e.: standing with one’s upper limbs close to the lateral parts of the
body, with extended elbows, with the hands in supination, with the fingers, including the
thumb, extended, with the lower limbs close, with the knees extended, with the feet in
right  angle with the legs,  with the heels  close,  with the feet  points  close or  separated at
maximum 450C.

There are 3 planes from the point of view of the anatomical position:
The frontal plane – medium-frontal, which divides the body into the front and the

back parts, and which s parallel to the forehead, therefore vertical and lateral. The frontal
plane is not a symmetrical plane. In the front plane, the following lines should be
horizontal: the bi-pupilar line, the bi-tragal line, the scapular line, the bi-mamelonar line,
the bi-styloid line, and the pelvine belt.

The sagittal plane – medium-sagittal, divides the body into the left and the right sides.
The sagittal plane is not a symmetrical plane. In the sagittal plane, the vertical axis of the
body crosses the vertex, the odontoid apophysis of the vertebra C2, and the body of the
vertebra L3.

The transversal plane – medium-transversal, divides the body into two asymmetrical
parts – the upper part and the lower part – which are horizontal and parallel to the soil. In
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Sagittal plane
Frontal plane

Transversal plane

this plane, we refer to shoulder and basin rotation and we speak of the spina iliaca and of
the scapula that are deviated frontally or backwards.

At the intersection of the 3 planes, there is the weight centre of the body which
crosses the 2nd sacrum vertebra.

In order to assess body alignment, we need to examine it from a somatoscopic point
of view.

Figure 1. Body planes

2. MATERIAL AND METHODS

The study was carried out in the Gymnasium of the Banat University of Agricultural
Science and Veterinary Medicine in Timişoara between September 1, 2007 and March 1,
2008, on a number of 450 subjects.

In order to develop the study, we used the questionnaire, somatoscopic assessment,
statistic-mathematical method. The study was carried out in three steps.

In the 1st step we carried out  the somatoscopic assessment  of  the students  in  the 1st

year (450 subjects) attending the physical education classes.
Somatoscopy (from the Greek soma ‘body’ and scopein ‘to look’) is the method of

examining the body visually. It allows a global and analytical assessment of the processes
of growth and development through the observation and description of the entire body at
first (size, nutritive state, attitude, shape, distribution, and degree of development of sub-
cutaneous and muscular tissues), then through the observation and description of each
segment apart and of each deficiency in the physical development.

The somatoscopic examination is done by assessing visually the subject standing,
from the front, from the back, from the profile, then by asking him/her to make different
movements, to walk, to adopt different positions (in body flexion, in lateral bound, in
extension, in twist, etc.).

The subject is observed from the proper distance (3-4 m) to get the best perspective,
relaxed, with his/her weight evenly distributed on both feet, with the light coming from
the back of the examiner to avoid shades that could distort the image.

The examination must be done first globally and frontally (from the front and from
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the back), and in the sagittal plane, then per portions, on the same levels. The examiner
should note down the following elements: size, body attitude, degree and harmony of the
muscular development, the symmetry of the segments, the position of the head, of the
neck, and of the shoulders, the conformation of the backbone, and the symmetry of the
thorax.

For the 2nd step, we designed a questionnaire through which we managed to gather
information concerning the students, general aspects concerning the postural deficiency,
elements concerning his/her physical activity, and assessment elements.

The questionnaire was applied to the students that had been previously assessed from
a somatoscopic point of view and that had been identified with postural deficiency (127
students, of which 92 girls and 35 boys).

After somatoscopic assessment and after we applied the questionnaire, the students
were informed and they got aware of the importance of their integration into a special
programme of kinetotherapy during the Physical education classes.

In the 3rd step, each student was allotted a programme of prophylactic exercise and of
corrective exercise individualized according to the postural deficiency.

For 5 months, the students practices their prophylactic exercise three times a week
either at home or in other gymnasia and their corrective exercise once a week in the
Gymnasium of the University under the guidance of the teacher.

After these five months, the students were again assessed from a somatoscopic point
of view.

3. RESULTS

A number of 450 students were our subjects during the study. The results of the
assessment are presented in Table 1 and Figure 2.

Table 1. Results of students’ assessment

Postural deficiency Total Girls Boys
Ciphotic attitude 28 19 9
Ciphosis 27 19 8
Scoliosis 35 25 10
Lordosis 17 14 3
Cipho-lordosis 20 15 5
Total 127 92 35

4. CONCLUSIONS

The greatest advantage of this study is that these young people were assessed and
then integrated into a special programme to better profit of their Physical education
classes, which could not have happened in high-school just because they were medically
exempt from attending them.

Students diagnosed upon assessment with postural deficiencies were informed and
they got aware of the importance of being integrated into a special programme of
prophylactic and recovery exercise under careful surveillance from the kinetotherapist
teacher, and also informed of the effects in the long run of postural deficiencies on life
quality.
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Figure 2. Results of students’ assessment

Information from questionnaires were useful because we could se if these young people
had attended Physical education classes while teenagers and if anybody had or not
noticed their postural deficiencies.

Of the total of 450 subjects we assessed from a somatoscopic point of view, 127
(28%) were diagnosed with postural deficiencies, of which 92 (72%) were girls and 35
(28%) were boys. From the point of view of the plane of the deficiencies, 72% were in
the sagittal one and 28% were in the frontal one.

There was a large percentage of students (28%) with postural deficiencies, 72% of
which were girls because of their muscular hypo-tonicity (data from the questionnaires
showed that a large number of students did not attend Physical education classes while
teenagers because of medical exemption instead of attending special kinetotherapy
programmes).

After applying the recovery programme, we obtained differentiated improvements:
spontaneous pains and mobilisation pains improved with certainty, and even disappeared
for longer periods of time. Correcting attitude and diminishing deficiencies were good
results of the recovery programme.

Recovery programme results would be better if initiated earlier and carried out for
longer periods of time.

Raport postura gresita raportat la numarul total de studenti

127 (28%)

323 (72%)

deficit postural postura corecta

Raportul pe sexe al studentilor cu deficit de postura

92 (72%)

35 (28%)

fete baieti

Planurile in care se manifesta deficientele

35 (28%)

90 (72%)

plan frontal plan sagital

Tipurile de afectari posturale

cifoza; 27 (21%)

atitudine cifotica;
28 (22%)

lordoza; 17
(13%)

cifo-lordoza; 20
(16%)

scolioza; 35
(28%)
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Complex periodical assessment of the children and teenagers is essential in catching
postural changes of the backbone in earlier stages and inter-disciplinary cooperation
(physician, specialist, kinetotherapist, etc.) is particularly important in the proper design
of the recovery programme.

The role of the teacher of Physical education in primary prophylactics and the
monitoring of the changes at the level of the backbone are particularly important since it
is he/she who can monitor young people casually (sports clothing) and observe their
effort tolerance.

The study we carried out shows that light forms of ciphosis, lordosis, cipho-lordosis,
scoliosis (properly diagnosed) can be successfully recovered through initial programmes
and monitored by the teachers of physical education.
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ABSTRACT

Rural population is a major source of village development. The information on

human resources quality and quantity is decisive for the establishing of rural

development policies. The dynamics of the rural population points to the labour

resources in rural communities.
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1. INTRODUCTION

Administratively, the rural environment is made up of 2,854 villages that include
12,951 hamlets. For Romania, this environment has great social and economic
importance, as 44.8% of its inhabitants live here. The density of the rural population is
40.6 inhabitants km2, much lower than in the urban environment.

The resources of the two residential areas determine the profile of the economic and
professional activity. The rural environment uses mostly the primary resources: land,
forests and earth. It is dominated by agriculture, forestry and fishing, while the urban area
is characterised by industrial and commercial activities and services. This difference in
economic activities is illustrated by the social and professional structure of the
population. Most of the rural inhabitants are self-employed, while the urban inhabitants
are wage-workers.

Compared with the urban environment the Romanian rural area is also characterised
by a deficit of infrastructure, welfare and living standard. The housing conditions are
precarious, and so is the supply of long-employment items.

2. MATERIAL AND METHOD

The indicators of the political decision-making factors are the level, the dynamics and
the structure of the population both on the entire rural area and in every village. Rural
dynamics identifies the labour resources in rural communities, while the level of
education allows the estimation of the human capital in a village.

3. RESULTS

In 2006, Romania’s rural population represented 44.8% of the total population. In the
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North-East, South-Muntenia and South-West Oltenia the share of the rural population is
over  50%;  in  the  South-East,  West,  North-West  and  Centre  it  is  below  50%  and  in
Bucharest-Ilfov it is 7.5%. (Table 1)

Table 1. Regional population per residential areas (2006)

Development
regions

Total
population
(number of
people)

Urban
(number
of people)

% of urban
population
within the total
population

Rural
(number
of people)

% of rural
population
within the total
population

Romania 21,584,365 11,913,938 55.2 9,670,427 44.8
North-East 3,732,583 1,629,250 43.6 2,103,333 56.4
South-East 2,837,834 1,573,520 55.4 1,264,314 44.6
South 3,312,342 1,379,073 41.6 1,933,269 58.4
South-West 2,293,895 1,092,922 47.6 1,200,973 52.4
West 1,927,229 1,223,730 63.5 703,499 36.5
North-West 2,730,132 1,449,635 53.1 1,280,497 46.9
Centre 2,530,818 1,513,670 59.8 1,017,148 40.2
Bucharest-Ilfov 2,219,532 2,052,138 92.5 167,394 7.5

Source: Romanian Statistical Yearbook 2007

In 2006, there were 9,670,427 rural inhabitants in 2,854 villages that included 12,951
hamlets. On average, a village had 3,388 inhabitants and a hamlet had 747. In 2000-2006,
a constant decrease was registered in the rural population, as shown in Table 2. The
number of rural inhabitants decreased from 10,597,876 in 1990 to 9,670,427 in 2006.

Table 2. Evolution of rural population in 2000-2006

2000 2001 2002 2003 2004 2005 2006
Population
(number of
people)

22,435,205 22,408,393 21,794,793 21,733,556 21,673,328 21,623,849 21,584,365

Population
dynamics
(1990 =100%)

100.0 99.9 97.1 96.9 96.6 96.4 96.2

Rural
population,
% of the total

45.4 45.4 46.7 46.6 45.1 45.1 44.8

Source: Romanian Statistical Yearbook 2006, 2007

In 2006, about 9.67 million people lived in the rural environment. On the whole, the
share of the rural population decreased from 45.4% in 2000 to 44.8% in 2006. The factors
that contributed to this decrease are demographic, economic and administrative. The
major factor was migration, a phenomenon that determined the evolution of both the
evolution of the rural inhabitants and the demographic structure of the rural area.

In 2000, the dominating migration flow in the residential areas (rural-urban, rural-
rural, urban-rural, urban-urban), was the urban-rural one (33.8%); in 2006 the situation
changed radically and the urban-urban flows became dominant (30.2%). (Table 3) The
measures concerning the reorganisation of the rural enterprises, the increased
unemployment rate, the expensive houses and public utilities and the land restoration
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were just some of the reasons for which an increasing number of people left the towns.

Table 3. Structure of migration flows in residential areas in 2000-2006

Migration % 2000 2001 2002 2003 2004 2005 2006
Rural-urban 19.5 24.5 22.4 23.1 21.0 22.1 22.5
Rural-rural 23.0 20.0 21.6 19.3 21.1 20.2 19.2
Urban-rural 33.8 27.9 30.1 30.2 31.8 29.6 28.1
Urban-urban 23.7 27.5 25.8 27.3 26.1 28.1 30.2

   Source: Romanian Statistical Yearbook 2006, 2007

The second demographic factor that had a major impact on the rural population is the
natural  increase,  the  difference  between  the  birth  rate  and  the  death  rate.  The  natural
movement of the rural population in 2000-2006 was characterised mostly by the constant
drop of the birth rate in both residential areas. (Table 4)

Table 4. Natural population movement in the rural area

Specification 2000 2001 2002 2003 2004 2005 2006
Births (1,000 population) 126.3 118.0 112.3 111.6 104.9 103.2 100.0
Birth rate (1,000 population) 10.5 9.8 9.7 9.8 10.0 10.6 10.3
Deaths (thousand people) 147.4 149.5 156.4 154.3 144.6 145.3 141.7
Death rate  (1,000 population) 14.4 14.6 15.3 15.2 14.7 14.9 14.6
Natural increase (thousand people) -21.1 -31.5 -44.1 -42.7 -39.7 -42.1 -41.7
Natural increase rate
(1,000 population) -2.1 -3.1 -4.3 -4.2 -4.0 -4.3 -4.3

Source: Social Trends. Statistical Studies and Analyses 2005; Romanian Statistical
Yearbook 2006, 2007

Rural birth rate and death rate were both constantly higher than the urban ones. (Table
5)

Table 5. Evolution of birth rate and death rate in residential areas

Specification 2000 2001 2002 2003 2004 2005 2006
Urban (thousand people)
Births 108.3 102.4 98.2 100.9 111.3 117.8 119.5
Deaths 108.4 110.1 113.2 112.3 114.3 116.8 116.4
Rural (thousand people)
Births 126.3 118.0 112.3 111.6 104.9 103.2 100.0
Deaths 147.4 149.5 156.4 154.3 144.6 145.3 141.7

Source: Social Trends. Statistical Studies and Analyses 2005; Romanian Statistical
Yearbook 2006, 2007

General and infant mortality indicators are also direct indicators of the living
standard: higher in the rural area, being a sign of a lower living standard. (Table 6)



64

Table 6. Infant mortality in residential areas

Specification 2000 2001 2002 2003 2004 2005 2006
Total number of deaths 4,370 4,057 3,648 3,546 3,641 3,310 3,052
urban 1,744 1,594 1,426 1,381 1,555 1,458 1,341
rural 2,626 2,463 2,222 2,165 2,086 1,852 1,711
Infant mortality rate (1,000  inhabitants) 18.6 18.4 17.3 16.7 16.8 15.0 13.9
urban 16.1 15.6 14.5 13.7 14.0 12.4 11.2
rural 20.8 20.9 19.8 19.4 19.9 17.9 17.1

Source: Social Trends. Statistical Studies and Analyses 2005; Romanian Statistical
Yearbook 2006, 2007

The decline in the rural population went together with aging. Aging is general
phenomenon present in both residential areas, but it is higher in the rural environment.
Aging is predominant among rural female inhabitants, a fact indicating that women have
a longer life span than men. In 2004-2006, the average life span was 72.98 years in the
urban area and 71.23 years in the rural area. The average life span for women was 75.80
years, compared with 68.74 years for men. (Table 7)

Table 7. Average life span per sexes and residential areas

Period Total Male Female Urban Rural
2004-2006 72.22 68.74 75.80 72.98 71.23

Source: National Institute of Statistics, 2007

Aging was determined by a number of demographic, social and economic factors
such as the evolution of fertility in women and the level of the general death rate.

CONCLUSIONS

In the rural environment, the population is decreasing, aging and not as educated as
that in the urban area. These characteristics have direct implications on the rural
development study. The living standard is influenced by the quality of the population, i.e.
the educational level, the opportunity of capitalising the household production factors and
other associated factors like the village size. A lower living standard in a household can
be related to smaller villages or the long distances from urban localities.

As a final point, the low living standard may be the cause of the decline in the number
of inhabitants, the reduced birth rate, and the high death and migration rates.
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ABSTRACT

This research aims at achieving a complete approach of the personality and
career of Dimitrie Gusti, the founder of sociologic rural monograph, and of his
sociological activities with the purpose of highlighting the most important theoretical
and methodological aspects of the his sociological system that define and outline, as
the great person of culture, university professor and publicist Dimitrie Gusti used to
say, the global picture of a “militant sociology”.
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1. INTRODUCTION

Romanian sociologist and philosopher, a great university teacher, publicist and a great
cultural man, Dimitrie Gusti is noticeable among the great sociologists of his time
through his conceptions and achievements of great importance for us all, beneficiaries of
his vanguard ideas.

He was born in Iaşi where he attended the Humanities College from the University of
Iaşi and after this he moved to Berlin to Homboldt University where he studied and where
he took a PhD in philosophy in the year 1904. In the year 1905 he began to study
sociology, law and economics politics at Humboldt University in Berlin. He moved to
Bucharest in the year 1920 and began teaching as a professor at the University of
Bucharest.

His lectures started to draw the attention of the academic community and also of
many students whose plans were different and that had other political views (a few
examples: Mircea Vulcănescu, Miron Constantinescu, Lena Constante and Henri H.
Stahl).

Initially being an adept of Le Play, after a while he detaches himself of his orientation
becoming the creator of the Bucharest Sociological School; he becomes the maker of the
first rural monograph as a result of the research made between 1925 and 1948 on
Romanian villages and he becomes in 1936 the creator of the Village Museum in
Bucharest, together with Stahl and Victor Ion Popa.

He initiated and led the monograph research of the villages of Romania that lead to
some objective data regarding the hard condition of the peasants between the two world
wars, and he also contributed to the enlargement of knowledge on the customs and culture
of the rural environment of the time.

Gusti founded and lead The Association for Science and Social Reform, The National
Social Romania Institute and The Museum of Romania. He also founded the magazines
The Archive for Science and Social Reform (1919-1943), Romanian Sociology (1936-
1944) etc.



66

Among Dimitrie Gusti’s most important works, we cite: Egoismus und Altruismus
(1904), Die soziologischen Betrehungen in der neuen Ethic (1908), The Greek Cosmology
(1929), Sociologia militans volumes I (1935), I and II (1946), Knowledge and Action in
the Service of the Nation (two volumes) (1939), The Problem of Sociology (1940), La
science de la réalité sociale (1941), The Romanian Encyclopedia volumes I – IV (1938,
1943).

2. MATERIAL AND METHOD

To best define the Gusti’s sociological system and its implications on the thinking of
the time and to completely understand his sociological conception we have to analyze the
actuality of Gusti’s sociology, the methodology of his sociological system, his social
conception (theories), the concept of social unit, the rules of sociological militant
observation etc.

2.1.  THE ACTUALITY OF DIMITRIE GUSTI’S SOCIOLOGY

Dimitrie Gusti developed an original sociological system criticized for having given
“to the social willing” a defining part in the evolution of the social life, thus denying the
decisive importance of “the base economic structure”, being a determinant of the social
life. The system proposed by Gusti is not just a simple “sociology” but a system of
“sociology, ethics and politics” or, in other words, a “militant sociology”.

The sociologist was counting on the existence of those social laws that intervene
during the evolution of our life, laws that permit our access to their right development.

After Gusti, this “social willing” is actually an answer of people at the resolving of
those real, very concrete problems that they are confronted with, answer that consists in a
“manifest” action ethically led and politically made.

Karl Marx himself said that man “is the author and actor of his own drama”, having to
solve problems that he does not make but that are made by the social realities that he lives
in.

In this way we agree with the teachings of the Gusti’s militant sociology who says
that the sociologist’s duties are multiple:

- first objectively knowing the realities the way they are,
- then judging them ethically, appreciating them to be just or unjust, acceptable or

unacceptable and them taking political decisions so that the realities would be
closer to the ideals we fixed.

Leading to decision making, only then the “will” becomes an active factor of the
social life, when is built on sociological knowledge, spirited by an ethical ideal and only
in the measure in which can be organized in a political fashion.

We so incline to tie this interpretation of the social will from the entire problem of the
“social personality”, when it led each and every one of us to develop our capacities and
talents at the point where they became of use to the social life, the individualities
becoming “personalities” if they succeeded to make a synthesis between knowledge, ethic
ideal and will of action all under the greater public good through useful contributions for
the rise of the peoples’ leaving level.

Starting from the thesis on “multilateral” development of our society, Gusti’s theory
starts from the premise that social life is complex and, thus, multilateral but continues to
inventory these multiple sides. Unlike the history of philosophy expected by A.D.
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Xenopol who insisted on the character of “sequence” in time of the social phenomenon,
Gusti was preoccupied by its simultaneity, finding that society is a complex phenomenon
that is a synthesis of a multitude of sides, four to be exact under directly noticeable
manifestations (of politic economy, law, culture and politics). “Manifestations” with the
meaning of “activities” of people that are not arbitrary but on contrary are determined by
a series of pre-existing conditions as “frames” (geographical, biological, psychological
and historical).

It is certain that Gusti is the first sociologist that highlighted the necessity of
interdisciplinary research. If he had only this merit, his name would still be secured in the
history of sociological sciences. Starting with the year 1925 and continuing year after
year, until the beginning of the Second World War, the monographic teams of professor
Gusti succeeded and grew in numbers.

Today, the technique of collective research teams, the so called “team-work”, is
practiced  all  around  the  world.  In  Gusti’s  formula,  the  specialists  formed  a  team  that
worked together, in direct contact, each member bringing his/her own contribution to the
solving of one and the same problem, the specialists having themselves an
interdisciplinary formation.

On the other hand, from the tradition of the Romanian sociology school we retain the
main idea of the necessity of researching over the entire state territory to achieve what
Dimitrie Gusti called “A Nation’s Sociology”. To this purpose, Gusti used the entire
means of information that he had, the result being the publication of the four volumes of
The Romanian Encyclopedia that nowadays represents the most thorough documentation
that we have and at the same time the draft of a “National Sociology” as Dimitrie Gusti
put it.

Another preoccupation of the school, tied to its tradition is the necessity to
systematically organize the work of sociologists. “To organize – Gusti said – is to create
organs”, to this purpose succeeding to create The Social Institute in Bucharest with
branches in Iaşi, Cluj, Timişoara, Craiova, Constanţa, Cernăuţi and Chişinău, doubled by
houses of culture.

The same idea represents the basis of his project to transform The Romanian
Academy into a “Militant Academy”, a forum of interdisciplinary research of the
Romanian reality finalized in 1945 in the form of a “National Council of Scientific
Research”.

In his opinion, we need citizens that are up to date with the great social problems,
which are capable to judge and take action towards them in a proper way. To this purpose
he succeeded in introducing in the high school curriculum the subject of sociology.
Sociology, according to Dimitrie Gusti is “a science of concrete and present social
reality”.

In what concerns the university lectures, they mainly had the purpose of shaping the
future high school  teachers  and only in second place to train capable people that  would
lead science further. Professor Dimitrie Gusti was drawn particularly to this goal, making
from his Seminary an original scientific creation centre. Dimitrie Gusti was such a great
professor just because he had the gift of being a searcher of new roads in the social
sciences domain and of training his students as collaborators and not only as listeners.
Dimitrie Gusti gave the youngsters the hard task of making Romanian sociology become
the most scientific of the world’s sociologies. The monograph campaigns were conceived
as a collective work-shop with the initial purpose of creating a new generation of
scientists.
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Gusti thought that the young university people should have contact with the social
realities through social work in the middle of the people, especially rural, by making up
interdisciplinary teams. To this purpose, after registering the problems that needed
solving, Gusti proposes a diagram with for basic concepts that were formulated this way:
“the culture of work, health, mind and soul” through which he understood the economic
problems, of social health, of intellectual and civil education.

In what concerns the masses culture, Gusti was optimistic trusting the people’s
capacity to “auto-enlightenment”. The peasant schools of different levels seemed like the
best way to stimulate the creative power of the peasants.

2.2. THE METHODOLOGY OF GUSTI’S SOCIOLOGICAL SYSTEM

As main lines of his sociological system we take the special importance given by the
sociologist to the “social will” in the social development, being considered as an “essence
of society”.  Gusti  defines social  reality  as  being made up by a  total  of  “manifestations”
(economical, social, legal and political) that take place inside “social units” (village,
family, etc.) that represent “the atoms of society”, and which manifestations, in their
development, are conditioned by the action of many factors, which the sociologist calls
frames (cosmological, biological, psychological and historical) governed by the law of
sociological parallelism.

Sociology in Dimitrie Gusti’s opinion is “a science of concrete and present social
reality”, retaining the main idea of the necessity of knowing the social life, of saying the
ideals we tend to reach, of finding solutions for the existing problems through a collective
effort just like Dimitrie Gusti anticipated and militated.

The changes suffered in society through time because of its activities and under
conditioning factors, are called social processes.

The beginnings of development that we can see in the present reality and which we
can foresee with a certain amount of precision are called social tendencies.

Starting from the methodological premises of Le Play that restricted the demographic
area to families from the industrial environment and restricted the analysis just to the
economical life saw in budgets, Dimitrie Gusti founded the rural monographs as complex
social units.

3. RESULTS

As a result of his ideas and of his amazing sociological and ideate system a series of
methodological conceptions and regulations were found: theories, the concept of social
unit, and the rules of sociological militant observation.

3.1. THE SOCIAL CONCEPTION OF DIMITRIE GUSTI: THEORIES

The Theory of Social Will. Maybe the most important theory of the well known
sociologist refers to “The Theory of Social Will”. A central concept of the Gusti’s
sociological system is “the social will”, the essence of society existence. Sociology is
defined by Max Weber as  “the science of  social  actions” and truly a  society can not  be
conceived without dynamics. The social institutions, the social relations, the social forms
are not static objects but they exist in the results of the actions of some individuals, “the
social will” being the engine that determines not only the activity of the individuals but
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the social forms that these create through their own activity. The social will, according to
Gusti, represents the autonomic totality of spiritual and economical manifestations,
juridical and politically regulated and cosmically, biologically, psychically and
historically conditioned. In the same time, the Romanian sociologist highlights the
connection that exists between social will and self conscience. For a voluntary activity he
needs a conscience, a capacity to see the existent reality and its place in this reality. The
sociologist highlights three aspects that express the affective motivation of the will (self
love, sympathy, veneration for the natural and social unknown) and three aspects that
constitute the rational motivation (perception, intellect, reason). So we can call “will” that
impulse that determines the human activity towards realizing certain goals, with the
condition of their existence. Dimitrie Gusti distinguishes three stages of will: embryo
will, characteristic to the natural man, without the notion of purpose, the decisions being
made unconsciously, impulsively; weakly developed will, that belongs to those who have
the means but do not have a defined purpose; fully accomplished will, belongs to those
that realize some goals and have the means to achieve them.

The social frame theory.  The  social  frame  theory  tries  to  determine  the  connection
between conditions and causes. The social frames determine the conditions in which the
social will manifests itself:

- the cosmic (cosmological) frame is of interest to a sociologist if nature enters in
relation with the social life determining the appearance and evolution of some
cultures and civilizations, evolution under the influence of natural or geographic
factors;

- the biological frame refers to the demographic and medico-sanitary situation of
the population, the capacity to adapt to the environment. The biological frame
becomes a social one in the measure in which it interacts with the human groups
conditioning the social life;

- the psychological frame refers to the individual psychological predispositions and
also to the socio-psychological. Refers to the way in which a community exerts
pressure upon an individual and how the individual reacts to these pressures. The
mentality, public opinion, conformism, innovation are considered psychological
phenomenon that condition the social will;

- the historical frame is represented by the social influences that came from society
evolution. Tradition, social forms constituted as results of historical processes,
still condition the present social life.

The social frames theory is in direct relation with the “social will” theory, with
Gusti’s conception on personality. The social will is that constitutive element of society,
the sociologist saying that “man is not a social being because he lives in society, but
because the society lives in him”.

The theory of social manifestations. This theory was presented by D. Gusti in 1909
in the paper Social sciences, sociology, politics and ethics in their unitary
interdependence: a system’s prolegomena. The social manifestations, together with the
social unit, social relations and social processes define a Gusti’s vision, social reality and
constitute the objective of sociology. The present activities that are conditioned by certain
factors define the social manifestations. So the manifestations represent a result of the
interaction between the social frames and social will. There are so many manifestations of
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social unit. There are so many types of manifestations, as many as needs and necessities
are:

- economical manifestations that refer to the satisfaction of material needs (food,
shelter, jobs);

- spiritual manifestations that correspond to the necessities of the soul (science,
religion, art, magic);

- moral and legal manifestations that follow the regulation and the
institutionalization of economical and spiritual manifestations (the traditional
juridical life, individual and collective propriety);

- political and administrative manifestations that refer to the implementation of the
regulations and institutionalization.

3.2. THE SOCIAL CONCEPTION OF DIMITRIE GUSTI: THE SOCIAL UNIT
AND ITS LAWS

. Dimitrie Gusti defines social unit as “the actualized social will in social
manifestations through use of the frames” or a group of people that live together making a
whole, characterized by a “bunch of relations between individuals” through “the
conscience of group participation”.

In conformity with the degree of consistency, objectivity and durability, Dimitrie
Gusti classifies the social unities in three categories: communities, institutions and
groups.

The communities are characterized through the complete integration of individuals,
through the annihilation of individual will and through the submission to the collective
will, customs and interest. Examples of communities are the nation, the people, the
language, religion, family.

The institutions are characterized by their independent existence of that of the
individuals. Unlike communities, the individuals are free to enter but are forced to submit
to their laws.

Groups are units in which the individuals enter voluntarily and the relations are based
on a contract.

For Dimitrie Gusti, the social unit represents a human and voluntary structure that
accomplishes the material and spiritual needs of its members.

Regarding this concept the Romanian sociologist gives 5 laws of the social unit: the
causality law, the sociological parallelism law, the ideal’s law, the justice law, the circuit
law between ideals and values.

According to the causality law the social units do not have a specific cause for their
existence but of conditions gave by the natural and social environment and the social will
that is the cause of causes.

The sociological parallelism law refers to the reports between the parts of the social
whole (social will, frames, and manifestations). Between these parts there is
interdependence and not subordination, their evolution taking place in parallel. According
to Dimitrie Gusti there is a parallelism between frames and manifestations and frames and
will. The application of this law justifies the equality of all parts from the projects of
monograph research.

The ideal’s law and the justice law represent laws of the social ideal. As Dimitrie
Gusti says, the ideal without an idea is anaemic; the idea with no ideal is without creative
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strength.  Here  is  why  between  ideal  and  idea  there  must  be  a  relation  that  is  the  social
reform.

The ideal is a purpose, but the man can not be obligated to be good because he can
control only his action but not his thought. Society must give individuals the opportunity
to  make  their  dreams  come  true.  The  purpose  of  society  consists  in  giving  people  the
possibility to become someone. If the purpose is in concordance with the means we have
the law of social justice. The union between the ideal’s law and the justice law leads to
the circuit law between ideals and values.

The frames do not determine society in a mechanical way. The societies react on
frames with the help of their own manifestations, being able to go above their influence
through the interference of these reactions.

So the manifestations of any society are at the same time determined and determinant
elements of its becoming.

3.3. THE SOCIAL CONCEPTION OF DIMITRIE GUSTI: ELABORATION OF
SOCIOLOGICAL MILITANT OBSERVATION RULES

In what concerns the role of observation in the empirical research of Dimitrie Gusti,
we remarked his contribution to the elaboration “of the sociological militant observation
rules”. In the sociologist’s opinion the observation must fulfil the following conditions: to
be sincere and objective, to be exact, to be checked and controlled through experimental
interventions, to be collective through the intake from all the domains of social life to
secure objectivity, the interdisciplinary characteristic and fairness of the data collected
from the field.

The person who makes the observation must beneficiate of a solid theoretical support
in what concerns the data selection criteria; also the observation must by intuitive and
comprehensive to understand the essence of the social phenomenon submitted to the
investigation.

A very important consequence that observation must respect is that this must be
completed with the comparison to be capable to uncover the elements that can lead us to
significant generalities of the collected life facts. (Buzărnescu 1993)

5. CONCLUSIONS

Through the Bucharest Monographic School, Dimitrie Gusti brings numerous
contributions to: the theoretic background of concrete research, the implementation of
new investigation techniques, and the creation of more simplified models for the
monographic description of a rural establishment, giving a larger area of monographic
methodology and the sociologic explanation of the documentary material collected from
the field.

Gusti was also the one who rejected sociography, being against the so called chair or
cabinet sociology.

Through the first interdisciplinary research he contributed to the development of
sociology being the one who pleaded for the necessity of a synthesis sociology that would
lead to a conception regarding the research of the social phenomenon through the mixing
of empirical research with theoretical generalization.
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As new techniques proposed and experimented by Dimitrie Gusti we remind the
sociological archive that was meant to be used with the purpose of creating a data base
that could be used at longitudinal phenomenon study.

As a crowning of his entire activity Dimitrie Gusti remained in the history of
sociology through the specification made regarding the optimum report between theory
and practice in a “militant” sociological research.
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ABSTRAKT

Die bevorstehende Arbeit beschäftigt sich mit den Konzepten der Ausbildung und
Beschäftigung der Sträflinge. Es werden die Mittel der Umerziehung der Sträflinge
dargestellt, sowie Statistiken zur Beschreibung der aktuellen Situation der Ausbildung
und Beschäftigung der Sträflinge in  Slowakischen Gefängnissen. Es werden auch
Projekte diesbezüglich an Land gezogen, als konkretes Beispiel wird das Projekt
„Neuer Start” angegeben. Es wird gezeigt, dass die Aus- und Weiterbildung sowie
Beschäftigung der Sträflinge unter den Bedingungen des Strafvollzugs ein effektives
Mittel sind, das positiv auf die Sträflinge wirkt und ihnen bei Rückkehr und
Wiedereingliederung in die Gesellschaft hilft.

Schlüsselwörter: Statistikforschung; Sträflinge; Ausbildung; Beschäftigung

1. EINLEITUNG

Kriminalität als ein Phänomen war von Anfang an in der Gesellschaft und die
Gesellschaft reagiert bis heute darauf unterschiedlich nach der Stufe der
Kulturentwicklung und den ökonomischen Möglichkeiten. Bei einem historischen
Rückblick in die Vergangenheit können wir verschiedene Verfahren wahrnehmen, die
sich bemühen nicht nur den Täter zu bestrafen, sondern ihn auch beeinflussen und ihm
bei seinen sozialisierenden Tätigkeiten zur Wiedereingliederung in die Gesellschaft
verhelfen. Ausbildung und Beschäftigung sind die Elemente, mit denen es möglich ist die
Umerziehung zu erreichen. Bei diesem Prozess kann an alte Arbeitsgewohnheiten und
Fertigkeiten angeschlossen werden, die zugleich zur Ausbildung neuer
Arbeitsmöglichkeiten und Fertigkeiten führen können.

Diese Elemente der Umerziehung wurden im Gebiet der Slowakei im ersten
Besserungshaus praktiziert, das Kaiserin Maria Theresia in Senec (bei Bratislava) am 20.
August 1770 eingerichtet hatte. Die Kaiserin gab eine Weisung über den Umgang mit den
Verurteilten heraus und hat auch Regeln über Tagesstruktur, Verpflegung und
Arbeitsmöglichkeiten erlassen. Als Umerziehungsmittel wurden Arbeitsbeschäftigung,
Ausbildung, religiöse Erziehung und kulturelle Tätigkeit realisiert. Vergleichbare
Aktivitäten hat auch Elisabeth Fry1 (1) am Anfang des 19-ten Jahrhunderts durchgeführt.
Frau Fry hat die Frauengefängnisse häufig besucht, Nähschulen für Frauen, Schulen für
die Kinder der Verurteilten gegründet und damit das Klima dieses Milieus geändert.

Die Bedeutung der Beschäftigung nicht nur während des Strafvollzugs, sondern auch
nach der Entlassung der Verurteilten beweist auch die Regelung des Innenministeriums
der Tschechoslowakischen Republik aus dem Jahre 1931; dort ist geschrieben:
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“[...] mindestens einen Monat vor der Entlassung wird der Vorstand des Gefängnisses
und der Anstaltslehrer mit dem Verurteiltem über seine Verhältnisse und
Zukunftsaussichten in der Freiheit sprechen. Sie werden seine Vorhaben und Sorgen
anhören, ihm angemessene Ratschläge und Hinweise geben und nach Bedarf sowie
Umständen sich an geeigneten Stellen um eine adäquate Arbeitstelle kümmern [...]”.

2. MITTEL DER UMERZIEHUNG

Bei Behandlungen von Sträflingen im Strafvollzug wurden besondere Verfahren und
Methoden der Sondererziehung, Kulturaufklärung und Beschäftigung benutzt. Die
Grundform dieser Behandlung ist die individuelle Erziehungsarbeit und das
Gemeinschaftssystem.

Mittel der individuellen Erziehungsarbeit ist das folgende Grundprogramm:
- Ausbildung
- Freizeitaktivitäten
- Beschäftigung
- Verbindung zur äußeren Welt
- Andere Behandlungsmethoden.2

Die Ergebnisse der Umerziehungsarbeit sind bei Langzeitsträflingen mit strengerer
Ordnung geringer. Das weist darauf hin, dass einerseits mehr Zeit mit den Sträflingen zu
verbringen ist, aber andererseits ist hier auch ein längerfristiger Einfluss des Milieus, der
Mitsträflinge und ihrer Wertorientierung möglich; nicht zuletzt kann auch die
Deformation der Persönlichkeit eine Rolle spielen.

3. AUSBILDUNG DER STRÄFLINGE

Nach der Statistik der Slowakei aus dem Jahre 2007 waren unter den Sträflingen 3%
Analphabeten, 18% mit nicht vollständiger Allgemeinbildung, 35% mit voller
Allgemeinbildung und 33% mit einem Schulabschluss. Auch diese Zahlen weisen auf die
Notwendigkeit der Ausbildung hin. Die Ausbildung bietet den Sträflingen größere
Chancen eine Arbeit in Freiheit zu finden, sie erleichtert aber auch die Integration in die
Gesellschaft und gewährt ihnen zugleich eine sinnvolle Gestaltung der Zeit unter den
Bedingungen des Strafvollzugs.

Das  Projekt  “Neuer Start”, das der Europäische Sozialfonds mitfinanzierte, wurde
unter Strafvollzugsbedingungen realisiert. Die Hauptaufgabe des Projekts bestand im
Durchführen von Kursen zur Computerfertigkeit – ECDL Kurs genannt. Im Hinblick auf
die technische Versorgung wurde das Ziel des Projekts leider nicht ganz erfüllt.

Die Ausbildung der Sträflinge erfolgte zusammen mit regierungsunabhängiger
Organisation und wurde in e-learningsform (als erstes Projekt dieser Art) unter folgenden
Namen realisiert:

“Resozialisierung der Sträflingen mit der Orientierung auf Hebung des
Bildungsniveaus und der psychosozialen Fertigkeiten”.
In Einrichtungen der Ostslowakei sind Projekte zur Ausbildung im traditionellen

Handwerk, vor allem für Romakommunitäten, realisiert.
Die Sträflinge, die nicht volle Allgemeinbildung haben, können den Schulabschluss

im Gefängnis erreichen. Die Tabelle 1 gibt einen Überblick über einzelne
Ausbildungskurse und die Anzahl der Sträflinge, die an den Kursen teilgenommen haben.
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Tabelle 1. Ausbildung der Sträflinge in den Jahren 2003-2007

Bildungskurs Jahr Männer Frauen Davon
Minderjährige

Insgesamt

2003 61 9 0 70
2005 150 0 3 150

für Analphabetische
(Umfang: 140 Stunden)

2007 92 7 15 99
2003 158 0 158 158
2005 0 0 0 0

für die erste Stufe der
Grundschule

2007 0 0 0 0
2003 80 0 56 80
2005 40 0 40 40

Schulabschluss erreichen

2007 15 0 53 68
2003 89 10 25 99
2005 108 0 19 108

Umschulungskurse
Weiterbildung

2007 214 10 19 224
2003 48 14 0 62
2005 405 33 60 438

andere Kurse

2007 697 65 180 762
Quelle: Statischtisches Jahrbuch des Innenministeriums der Slowakei 2007
(bearbeitet)

Im Jahre 2007 besuchten 12 Sträflinge die Berufsschule und 3 Sträflingen im offenen
Strafvollzug wurde – neben der Arbeit – eine individuelle Hochschulausbildung
ermöglicht. Eine Ausbildungsurkunde erhielten 2007 sogar 461 Sträflinge, das sind im
Vergleich mit dem Jahr 2003 insgesamt 439 Sträflingen mehr.

4. BESCHÄFTIGUNG DER STRÄFLINGE

Die Beschäftigung ist auch ein weiteres wichtigstes Mittel der Behandlung der
Sträflinge. Es geht um psychologische Faktoren der Sträflingsbeeinflussung, deren Ziel
ist von den gegebenen sicheren alten Bedingungen auszugehen und neue fachliche
Qualifikationen zu erwerben oder bisherige zu verstärken, welche die Voraussetzungen
für eine erfolgreiche gesellschaftliche Wiedereingliederung nach der Entlassung aus der
Haft bilden.

Einerseits geht es um die Arbeitspflicht der Sträflinge, aber andererseits gibt es
Problembereiche. Zu ihnen gehören zum Beispiel materielle Voraussetzungen oder
hinreichend gesicherte Arbeitsplätze.

Mehr als 50% der Sträflinge in Strafvollzug haben keine Voraussetzung für eine
qualifizierte Arbeit; diese Anzahl ist seit 2003 nahezu stabil.

Die Zahl der beschäftigten Sträflinge in der Slowakei bewegt sich gegenwärtig um
70%, auch wenn einige Strafanstalten 100% Beschäftigung aufweisen:

- Banská Bystrica;
- Bratislava;
- Levoča;
- Nitra (Frauen);
- Prešov;
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- Trenčín;
- Žilina;
- Ružomberok.
Der Durchschnittslohn pro Stunde betrug 2008 nur 19 SK; der minimale Lohn eines

Arbeiters in der öffentlichen Wirtschaft waren 46,50 SK.
Eine regelmäßige Arbeitstätigkeit ist für einen Sträfling immer ein Positivem, das

neben dem ökonomischen Beitrag auch auf die Persönlichkeit und seine Beziehung zu
Werten wirkt, ebenso verbessert sie seinen eigenen Fähigkeiten, Arbeitsgewohnheiten,
Fertigkeiten und strukturieren den Umgang mit der Zeit. Viel überflüssige Zeit wirkt sich
unter den Bedingungen des Strafvollzugs auf die Sträflinge negativ aus. Die regelmäßige
Arbeit mildert auch Stress, der durch längerfristigere Isolation in einer geschlossenen
Gemeinschaft entstanden ist. Bei Festsetzen der Arbeitsbedingungen wird man nach den
Allgemeinen Bedingungen für die Beschäftigung der Sträflinge gehen.

Quelle: Statischtisches Jahrbuch des Innenministeriums der Slowakei 2007
(bearbeitet)

Bild 1. Anzahl der erhaltenen Ausbildungsurkunden im Vergleich

Die Sträflinge verstehen die Arbeit als Positivem und offenbaren ihr Interesse zu
arbeiten. Die Strafanstalten haben eine eigene Arbeitsstätte und Werkstätte.
Beschäftigung der arbeitsfähigen Sträflinge liegt bei fast 70%. Eine sinnvolle Arbeit,
genauso wie die Ausbildung der Sträflinge, gibt der Möglichkeit die alten
Arbeitsgewohnheiten zu erhalten oder neue zu bilden. Sie bietet auch ökonomische
Vorteile und eine sinnvolle Nutzung der Zeit. Die Erweiterung der Arbeitsgelegenheiten
für die Sträflinge sehen wir bei neuen Arbeitsstätten und Werkstätten, zum Beispiel eine
Tischlerei in den Strafanstalten zu bauen und mit den Erzeugnissen vor allem die
stattlichen und öffentlichen Einrichtungen zu versorgen.

5. ZUSAMMENFASSUNG

Die Aus- und Weiterbildung sowie Beschäftigung der Sträflinge unter den
Bedingungen des Strafvollzugs sind ein effektives Mittel, das positiv auf die Sträflinge
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wirkt und ihnen bei Rückkehr und Wiedereingliederung in die Gesellschaft hilft. In der
Vergangenheit war die Beschäftigung der Sträflinge für Gesellschaft und Wärter wichtig,
die so eine billige Arbeitskraft für schwerste Arbeiten hatten. Das hat aber den
Sträflingen nicht geholfen, eher das Gegenteil ist der Fall. Einzelne sind von großer
Erschöpfung gestorben. In der Gegenwart sind die Bedingungen in Strafanstalten
diametral unterschieden.

Eine wirkungsvolle Möglichkeit für die Motivierung der Sträflinge sehen wir in der
Erhöhung des Stundenlohns und in der besseren Ausnutzung der Zusammenarbeit in
europäischen Projekten. Dies würde die ökonomischen Möglichkeiten der Strafanstalten
erhöhen.

Für die Ausbildung könnte eine Erziehungsauswirkung behilflich sein, wenn die in
abgeschlossenen Kursen ausgebildeten Sträflinge bei der Ausbildung der anderen
Sträflinge mitwirken könnten.

NOTEN

1. Elisabeth Fry, war britische Reformerin des Gefängniswesens und ist als “Engel der
Gefängnisse” bekannt. Als britische Sozialreformerin (1780–1845), widmete ihr
ganzes Leben dem Kampf für bessere Bedingungen der Frauen im Gefängnis. Sie
gründete 1817 den Frauenverein zur Verbesserung weiblicher Sträflinge. Fry beriet
das englische Parlament bei der Vorbereitung der Reformen im Strafvollzug in
England und Wales. Aufgrund ihrer wohltätigen Arbeit wurde sie “Engel im
Strafvollzug” genannt.

2. Anwendung der Strafvollzugsordnung.
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ABSTRACT

Béla Bartók was a Hungarian composer, pianist, musicologist and folklorist, one
of the top representatives of 20th century music. He is next to Stravinsky and
Schonberg one of the “Golden Three” great composers to appear after Debussy.
Every one of them had and developed his own personality: Stravinsky represents
logic and precision in music, Schonberg marks the rupture with tonality oriented
towards a brand new philosophy of the musical composition, whilst Bartók
masterfully realized the fusion of nationalism and musical thought of the 19th century
in a downright spectacular power of expression. The music of this great composer, in
its core, represents different emotions, from those of suffering, humiliation and
depression to angst and rebellion. His inclination towards pessimism was
corroborated with discontent and mistrust in a not so fair social life, meant to
maintain most of our brothers in darkness and injustice.

Keywords: Béla Bartók; Sânnicolau Mare; Composer; Music

1. INTRODUCTION

The musician was born in Sânnicolau Mare on March the 25th 1881  in  an  educated
family: his father, Béla Bartók (1855-1888) was for a while the Director of the
Agricultural School (founded by Cristofor Nacu in 1801) and from 1887 the President of
the town’s Musical Society; his mother, Paula Voit (1857-1939) was an elementary
school teacher. A distinguished woman and passionate with music, she was familiar with
the piano and they owned one, so she tested young Béla’s attraction for music and
introduced him to the piano lessons at the age of five. In one of her memoirs, she
remembers that once, young Béla being only one and a half years old, he was listening to
her playing a bouncy tune on the family’s piano. The next day, the little boy who wasn’t
talking yet pointed to the piano like he was asking her to perform again. Like any loving
mother, she starts to play, but the little boy nodded unhappily, letting her know that he
wanted  to  listen  to  something  else.  When  she  started  playing  the  bouncy  tune  from the
other day, Béla Bartók was quiet again and started to smile happily (10).
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Unfortunately, the family pictured is disturbed by the early death of the father. As a
widow with two children, as the Bartóks also had a daughter, Elza (1885-1956), Paula
leaves Sânnicolau Mare and settles in Vinogradov, back then known as Nagyszollos. But
the great revelation is the little boy’s attempt to compose his first Romanian inspired
music for the piano (1, 2, 3, and 5). The assumption that the boy has musical talent
becomes certainty and his mother Paula hires a piano professor wherever they live,
regardless of the economic hardship. This happened also in Oradea, where the boy was
attending second grade, where his mother hired Ferenc Kersch (1891-1992).

Due to the financial difficulties, the next year the Bartók family lives in Bistriţa, and
Béla now attends third grade, but his mother can no longer afford a piano professor. To
her joy, the child continues to practice sonatas for the violin and piano with local forest
ranger Sandor Schonherr. The child’s desire to study music amplifies so from 1893 he
takes up studies of piano and composition with Laszlo Erkel and due to benefactor Erno
Dohnanyi who senses the desire and talent of Béla Bartók, helps him to enrol in the Royal
Music Academy of Budapest, where exceptional assistance was available, with professors
like Istvan Thomas (piano), a disciple of Liszt, and Janos Kocssler (composition).

Another detail worth mentioning is that in the same period (1903), he plays for the
first time the piano in front of an audience in the “Black Eagle Hotel” of Sânnicolau Mare
(Schumann, Sonata op. 11, Chopin, Fantasy and Study for the left hand, Schubert,
Paganini, Saint-Saens, Liszt). It is in this same period that he meets Zoltan Kodaly.

2. MATERIAL AND METHOD

The dynamics of international tourism and tourism circulation from a spatial point of
view is determined by economic growth, by the technical and scientific progress in all the
fields of economic and social life. Economic growth is a basic condition of financial
availability, of leisure, and of the materialisation of the desire to travel and know new
places, i.e. to reach other areas (new spaces).

In  order  to  analyse  the  structure  of  international  tourism  circulation  from  a  spatial
point of view, we present in this paper the results of a study of the trends in the dynamics
and structure of international circulation structure to assess the degree of concentration
per geographical areas and to analyse the trends of the tourism flows, their development
and size, the emitter and receiver countries – factors that model tourism intensity and the
structure of international tourism circulation.

3. RESULTS AND DISCUSSION

Pianist and composer, Béla Bartók is one of the most famous ethnomusicologists both
in the country and in Europe. Thus, he selects carefully the most beautiful flowers from
the popular creation of the Hungarians, Slovakians, Romanians, Serbians, Bulgarians,
Turks and later on Lapps, Arabs and Native Americans. He was always driven by the
desire to re-establish the autonomy of the cultivated Hungarian music and it having a
national language.

The other composers, exponents of the national music schools, have used and still use
the Western, attenuated version of folklore elements. Unlike them, Béla Bartók went back
to  the  roots:  “Zoltan  Kodaly  and  I  –  he  says  –  wanted  to  synthesize  the  West  and  the
East”. Kodaly considers that Schonberg was more balanced, following the Western
coordinates, obvious in nineteenth century formulas (6).
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Unlike him, Béla Bartók thought and acted in a more refined manner, using in daring
way folklore elements. Thus – Zeno Vancea notices – many composers addressed the
folklore music, but fewer of them – other than Bartók, only Enescu, Janacek, Kodaly and
De Falla – are among those musicians of our age that have not stuck to the surface of the
folklore music and its picturesque (6).

All these and every one of them have succeeded, thanks to an essential process of
styling and transforming the substance of folklore music, create a language of great
expressivity. Their contribution does not limit itself only to the innovation of the
language, but prominently in deepening the senses, amplifying the feelings. Constantin
Brăiloiu notices that Béla Bartók was in the beginning a promoter of the Hungarian
national school (a creation of Kodaly and himself), but ended out by quietly abandoning
his program in the works that made him famous not only in Hungary but also worldwide.
His target was no longer national music at any cost, but an ardent desire to renew it by
incorporating active principles, extracted from all folklore he knew, without distinction
(4, 7). In 1905 he went to the Rubinstein contest organized in Paris. He ranged second
after Italian Attilio Brignoli, whilst in the piano category he lost to Wilhelm Backhaus.
Consequently, he returns to Budapest and devotes himself to researching the Hungarian
folklore traditions. Together with Zoltan Kodaly, he tries to establish the connections
between the musical heritage of the East and of the West, the latter founded on the
principles of Debussy about the direction of accords, of Bach, about the transparency of
the counterpoint, and Beethoven’s about form (8).

He does not abandon piano and teaching at the Music Academy of Budapest and is a
militant for the improvement of the quality of music teaching. This explains him
composing several educational pieces that starting from “Ten easy pieces” in June 1908
was  meant  to  take  him  to  the  Microcosms,  a  work  that  was  finalized  only  in  1937.  It
includes musical pieces that gradually follow each other, progressively in congruence
with the psycho-pedagogical requirements from simple to complex, from known (close)
to the unknown (far).

The composing activity continues: the String Quartet created under the influence of
Wagner and Debussy; the Violin Concerto No. 1 inspired by violin player Stefi Geyer,
whose first  part  will  become the first  of  “The two portraits”;  three burlesque.  Pieces as
the ones mentioned reveal that he was influenced by R. Strauss.

He does not interrupt the folklorist activity, collects and publishes in Budapest as well
as in Bucharest. In 1919 he is about to migrate to Romania. He gives frequent concerts in
the Great Romania. Thus, beginning with 1922, Béla Bartók undertakes ten concerts in
Romania. Such activity is related in over 400 titles: reviews, notes, various presentations
signed by representative figures of the Romanian musical scene: A. Alessandrescu, R.
Alexandrescu, M. Andricu, C. Brăiloiu, G. Breazul, R. Burmaz, D. Jarosy, M. Jora, A.
Laszlo, I. Masoff, G. Oprescu, S. Râmniceanu, J. Seprodi, A. Toader and many others.
During  the  concerts  in  Bucharest  he  met  G.  Enescu  and  they  played  together.  On  a
different occasion, both in Arad, Timişoara, Cluj, Târgu Mureş, and Sfântu Gheorghe and
in other cities he was well received, evaluated and praised.

As for his activity as a composer, we would highlight: four cradle songs created under
the influence of folklore creation, based on very ancient songs that totally ignore the
tyranny of the major and minor modes systems; Allegro barbaro (1911) for piano and
Bluebeard’s Castle. Subsequently, he composed another ballet, The marvellous mandarin
(1919). In the same time, he composed for the piano Oriental dance, Six folklore
Romanian dances, 20 Romanian Christmas carols.  He attempted to recreate the popular
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creation through voice, with the nine Romanian folklore songs, the five songs and eight
Hungarian folklore songs.

Unfortunately his music is more appreciated outside of the Hungarian borders than in
his own country. His compositions Dancing Suite, Cantata profana, two Concertos for
piano, four string quartets, Sonatas for two pianos and percussion, Music for strings,
percussion and celesta – thought to be his masterpiece, Violin Concerto No 2,
entertainment for string orchestra and others are remarkable for their strength and vitality,
symmetry and no less savage nationalism. Musical critics appreciate that their sound is,
sometimes, more harsh then in the creations of Stravinsky, Prokofiev or the creations of
the French school, defining for the style of the Hungarian composer.

The lack of melody, the simplification, the integration of the popular creation into his
spirit were on many occasions the basis of his rejection and as Halsey Stevens wrote in
his biography: his motifs of often only two or three notes are in a continuous state of
regeneration. They grow organically, they proliferate the sound or kinetic process. No
doubt that many times the intertwining of motifs that seems to be carefully calculated
were realized in an intuitive way; the line separating reason and intuition is never drawn
clearly, but the compact thematic logic cannot be denied.

Between the World wars, towards the end of this period, his aversion to the expansion
of the Nazi regime accentuates. After the Anschluss on March the 11th of 1938, he felt he
had to leave his country, because he knew Hungary was next after Austria. The situation
is quite difficult, with him approaching the age of 60 and besides his family having to
care for his old and sick mother. In 1939 after the death of his mother, he decided to
move to the U.S.A. It is noted that in 1923 he divorced Marta and marries Ditta Pasztory.

When he decided to leave for the U.S.A. – the country was not unknown to him. His
first voyage was in 1927, when he received a prize in Philadelphia for the Third Quartet.
It is now that he composes the two of his violin and piano Rhapsodies, at the proposal of
the virtuosos Josef Szigeti and Zoltan Szekeli. In 1953, the Kolisch quartet plays for the
first time, in Washington, his Fifth Quartet in which the formal perfection, the tense
expressionism and the complexity of the rhythmic counterpoint are at the peak of his
creation of chamber music.

In 1939 together with Szigeti he makes another trip to the U.S.A. with the purpose of
reconnaissance in light of his planned exile. After his return to Hungary he makes a
farewell concert that only he knew was such, under the baguette of Janos Ferencsik, after
which he leaves for the U.S.A. without knowing that he will never return home to
Hungary again. In the U.S.A. he was given a job at the University of Columbia, where he
worked on a collection of folklore songs. His material status was modest, even though
together with Szigeti and jazz clarinettist Bennz Goodman (Contrast for clarinet, violin
and piano) they held several concerts. His health is deteriorating with each day. Disease
strikes after the 21st of January 1943, his last public appearance. He played then together
with  his  wife  Ditta  the  Concert  for  two  pianos  –  initially  Sonatas  for  two  pianos  and
percussion with the New York Philharmonic Orchestra under Fritz Reiner.

His doctor, the medical commission could not or would not establish a diagnosis – he
had leukaemia – was losing weight and had reached almost 40 kg and suffered from
permanent fever. The American Society of Composers, Authors and Producers
(A.S.C.A.P.) tried to help him; the result was the Concert for orchestra that diachronically
became Bartók’s most popular work. For Yehudi Menuhin whom he met in America, and
at his request, he composed the Sonata for violin without accompaniment and for his wife
he worked on the third Concert for piano.
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4. CONCLUSIONS

Experienced instrumentals, the great orchestras of the Hungarian, European and
worldwide Philharmonics play the great creation of Béla Bartók. He is no longer
perceived today as a nationalist composer but evaluated as a great composer that believed
that folklore music represents the force that could reinvigorate music. He was in love with
the folklore creation, one of the great ethnomusicologists of the world, but he remained –
which he wanted from the bottom of his heart – a great composer.

Born in Romania in Sânnicolau Mare, composer, pianist and Hungarian folklorist,
Béla Bartók sensed in a way the deep calling of the Romanian land, therefore he saved
from oblivion around 4000 Romanian folklore songs. His work Folklore songs of the
Romanians from Bihor, Romanian folklore music from Maramureş, the Romanian
musical dialect from Hunedoara constitute irrefutable proof. Another proof is the fact that
Béla Bartók used in his relationship with the Romanian villagers from which he harvested
music like a bee harvests pollen from a flower, the Romanian language, an ancient and
archaic language that enchanted him continuously.

This  is  also a  sign of  Béla Bartók’s  aspiration towards more,  towards perfection.  In
fact, this has been his way: always striving for perfection, forever desire not just of his
but also of mankind, because it, perfection, was and always is directly proportional to
everybody’s life. From this stems its relative character, measured in comparison to the
others, always different, just like perfection, always more, depending on the potential of
any great artist.
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ABSTRACT

The general origin of fire divinities, considered to be the spirit of God, is based
on the primitive human’s need to keep the fire alive, and in later periods to avoid the
difficult restart of fire. Fire socialization, found in all religions under the form of
absolute worship has many coincidences in Romanian mythology area, as well as the
mythology of Banat; the fire was depicted as a purifying force of nature (live fire), as
inner fire (Hob Goblin), and as celestial divinity (St. Eli). Nowadays in Banat one can
still find elements of ancient ritual practices worshipping the energy of fire, especially
on the occasion of a specific mythical-folkloristic holyday called Alimori, but also on
the Great Thursday before Easter, on the Martyrs’ Holyday and on St. George’s Day
when fires are built as cleaning and purifying rituals for animal herds and on St.
Demeter’s Day for fruit abundance. On these holydays, the fire is lit, sacredly tamed,
transformed into a source of well being, worshiped by the entire Masonic
Brotherhood and treated as a living being, for which reasons it’s referred as light in
order to make the distinction from the evil fires of Gahanna.

Keywords: Banat; Ritual practices; Living fire

1. INTRODUCTION

The findings of isolated objects, such as those that certify the early presence of people
in  Banat,  in  several  areas,  as  elements  of  uniqueness  or  cultural  rarity,  include  the
findings of fireplaces and heating furnaces manufactured with pristine ingenuity. Several
data are very significant for the existence of metallurgic workshops; the mineral study of
clays led to the conclusion that fire was used at low temperatures. The critical re-
examination of Paleo-Christian-archeological findings, together with findings from other
Romanian lands, recreate the historical part played in taming of these purifying force, the
living fire, lit in ritualistic manner during the most important religious ceremony and
Christian Holydays (5, 7, 2).
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Fire was considered a deity from the very first time it was used by man. Feared and
worshiped, this God appears in the form of fire torn from the Sun, of home fire or of inner
fire (1, 3, and 6).

The history of this rite of the living fire is documented at the beginning of the Middle
Ages, considered by the Church as pagan worship until today in some areas of the Banat
multicultural area during certain Christian holydays (Easter, Martyrs, St. George and St.
Demeter) or the Old Calendar New Year in the Serbian Community (4, 6, 8).

2. MATERIAL AND METHOD

In order to show the reach cultural background traditional for Banat, we talked with
some renowned specialists and we tried to reveal some of the mythical symbolic habits
that are still present in the archaic community in order to promote them through cultural
tourism and to shine the light on the cult of the sun as generator power in nature.

3. RESULTS AND DISCUSSION

We observed that this form of “light” can still be found in the rich popular calendar in
Banat; the light symbolizes life, creating power, love, and purification, living fire along
with the elements of ancient ritualistic practices dedicated to pure energy that can
influence terrestrial and also celestial life for better or worse.

Respecting all fixed or variable holydays (8), there is a celebration of living fire,
celebration that takes place on March 9 (Saints, Martyrs), was all evil things are burned
and goodness prevails. In the old beliefs, this day represents the end of the nine Babe
cycle (in Getes-Dacian religion) and the beginning of the Saints days. During this day, a
series of practices that celebrate the coming of spring, takes place, old people carrying
sticks, start taping on the ground, trying to wake with their magic actions, the sleeping
forces  of  the  Earth.  For  this  purpose,  several  ritualistic  fires  are  lit  in  Banat  and  young
people jump through the flames in order to purify themselves; there is also a series of
lustrum practices in order to prevent caterpillar and serpent infestation. In Periam, there is
a little verse that is chanted while fumigating (“Come out, come out, serpents and frogs /
From underneath the foundation of our home”). Yards are swept with a broom and the
garbage is collected in a big pile and then set to fire. Old cloths are used to fumigate the
house, the stables, as well as the garden. Evseev considers that these holydays dedicated
to  the  elders  are  the  remains  of  an  ancient  cult  that  “constitutes  the  backbone  of  all
conceptions and religious traditional practices in the Romanian people” (8). Because of
this, on this special day, gifts are made to honour the souls of the dead and magical rites
are  practiced  as  protection  from  evil  spirits  that  may  come  together  with  the  spirits  of
ancestors or those belonging to mythical characters (Wicked Fairies, Beldam and Hag).

On the day right before St. George’s day, called Sângeorz in the Banat area folklore,
living fires are lit in order to purify the herds of animal that pass through the smoke. This
particular Saint has all the qualities of a local divinity, protector of children and animals,
patron of milk producing animals and of agricultural fields. In popular belief from the
Timiş county area, this Saint holds power over time, announcing spring, rejuvenating
nature and together with his brother Smedru (St. Demeter), rules over the pastoral year. In
the local popular belief, the pastoral New Year begins April 23 at Sângeorz, unlike the
agrarian New Year that begins around the spring equinox. On the night of Sângeorz, in
some villages from the hills of Banat, people are still watching from higher grounds over
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the riches that are believed to burn on this special night. On the same night, evil forces are
believed to unleash, especially phantom visit, that are living people that transform after
death into ghosts. They can destroy the crops or the milk, but special measures are taken
against them, like applying garlic, lovage and stinging nettle on the cows’ tits. The fires
on  St.  Demeter’s  day  (Smedru)  are  lit  on  the  night  of  25  to  26  of  October  in  special
places, ideal for the participation of good spirits, on high grounds; these fires have a
double magical function in Banat: to warm the dead and to keep wild animals away from
the houses. Pistolea (cited by Ţurcuş 2008) shows that the main traditional goal of the
rural community in Banat is to gain the benevolence of ancient spirits in order to integrate
them into the life of the community. In popular belief, the community was represented at
the same time by the living, as well as the dead, between which a special kind of
communication exists, both of religious nature, by fulfilling traditional rights, as well as
metaphoric and spiritual nature, as a common ground between our world and the world of
beyond.

On  the  eve  of  St.  Demeter’s  day,  people  from Banat  shout  “Let’s  go  to  the  fire  of
Smedru”; children throw embers in the prune tree orchards for fruit abundance. Mangiuca
(cited by Ţurcuş 2008) shows that on this holyday, dead (buried) people turned into
ghosts, werewolves and phantoms that come out of the ground to hunt the living.

On  the  Thursday  before  Easter,  fires  were  lit  in  order  to  warm  up  those  that  came
from the other world and in Banat the fires are made from dwarf elder near which a chair
with  a  brand  new pot  of  water  is  placed.  As  Easter  gets  closer,  ritualistic  fires  become
more frequent and on the Saturday before Easter, the fire represents rejoice for
Resurrection and weeds and flowers of Sânziene are thrown into the fire, so that the scent
reaches God.

In the Făget area, this custom is called Alimori and there are two versions, one called
Alimolile, specific to the villages on the hills and mountains, the other called Priveghiatul
(The Wake) in the plains’ villages. The ritual of building fires and jumping through fire
takes place after lighting candles and giving charity in the graveyard (8).

4. CONCLUSIONS

The living fire that is lit on holydays is the sacred fire, the spirit of God, source of
purifying life, present in arcade traditions as a God that takes the form of burning fire
from the sun, of fire inside the home, of internal fire raised from the depth of the human
being.

In Banat, there are still lots of ritualistic practices and beliefs that celebrate the
beginning of the agricultural days, the coming of spring, casting away evil forces, the
spirits  of  the ancestors.  The fire  of  St.  Demeter’s  day,  built  in  special  places,  suited for
the participation of good spirits, has a double magical function in Banat, to warm the dead
and to keep away wild animals.

St. Demeter is an agro-pastoral divinity in cultural tradition of the Banat area, much
like his brother, St. George, although in opposition, the first representing the end of
summer and the fall of the leaves and the latter announcing the coming of spring.

Ritualistic fires are more frequent around Easter, on the Great Thursday, celebrating
the souls of the ancestors that come home and on Saturday celebrating the Resurrection of
God.

In  order  to  prevent  the  evil  unleashing  of  fire  in  archaic  rural  communities  from
Banat, all the holydays in the Christian calendar that replaced old pagan divinities are



88

celebrated, like St. Eli, bringer of thunder and lightening. These metamorphoses of fire
left strong impression on archaic people, impressions that turned to mythology, centred
on fire divinities.
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ABSTRACT

Our paper analyses the two main holidays in the Romanian culture (and of
Christian cultures in general), the so-called kingdom feasts, Christmas and Easter,
from an ethnologic, sociologic, anthropologic and culinary perspective. Indeed the
modern celebration of the older Romanian traditions has brought numerous changes.
On the one hand, the importance of tradition and key moments of the celebration are
no longer important, but the food itself. Holiday food undergoes the influence of
brainwashing advertisements and is no longer made up of traditional recipes, but of
supermarket fast-food products. Nonetheless, the fundamental issue of Romanian
feasts that has been forgotten is the sacrifice.

Keywords: Ethnography; Christmas; Easter; Romanians

One can assert that there is no factor more important in man’s life than nutrition. This
“factor” influences the development of the organism, maintains health and the work
capacity of the individual. Naturally, these are the most important things (the only
important ones, actually) that count nowadays and probably more than they should, since
shops, supermarkets, wholesalers compete to offer a large gamut of food, “the freshest”,
“the most appealing” and “the most necessary” of the products to nurture our anaemic
organism (naturally anaemic from other food products, just as “healthy” as the others).
But did things look the same in the past? We tend to agree that things were different and,
what is more, nourishment had a different value other than being tasty and healthy, it was
sacred, and this value nowadays has certainly been lost.

What we want to highlight is the fact that nutrition nowadays has become a problem,
for several reasons:

On the one hand, the massive “chemicalisation” of agriculture has lead to the
obtaining of products which contain a series of compounds which are toxic to the human
body. Replacing organic products gradually determined the modern individual to be
surrounded by 100.000 toxic substances which can be encountered in food products,
textile or electronic products.

On the other hand, the production itself of foods differs from the traditional one. The
traditional ingredients are missing (they have been replaced with synthetic ones); the
traditional techniques of food preparation have been replaced with industrial ones. Thus,
our body does no longer produce enzymes which are necessary for human metabolism.
The products are tasty, they look appealing, however, they are suffused with additives
and chemical substances, and thus they produce large quantities of cholesterol in the
organism, which is extremely toxic for the modern individual who, in addition, does not
burn the fat through exercise.
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Furthermore, the organic product is more expensive. Poor people do not afford to
consume the 2-3 percents of the healthy products, obtained thorough natural ways.

According to the geographical location, the climate, the climate customs and habits
and the habits of the inhabitants of a country, we can talk about a specific traditional
cuisine. Thus, our country, having a temperate-continental climate, with diversified forms
of relief (fields, hills, plateaus, mountains), rivers, exit to the Black Sea, the Danube
Delta, has a diversified gastronomy.

Nevertheless, we must reiterate that this fact is valid for our times, since the variety of
a cuisine makes reference to modernity. Variety is not corollary to traditional cuisine.
New courses were introduced with difficulty into the meals, especially among the higher
social classes. The poor would reluctantly receive any innovation, especially in the
cooking area, where religion and rituals were entailed.

In the flat regions, the maze and wheat harvest is rich. Mush, which is traditional for
our country, is made out of maze and is served with cheese, eggs, butter, sour cream and
milk, or with minced meatballs wrapped in cabbage or vine leafs, which is another
Romanian traditional plate. Nonetheless, we deal with prejudices in this case, too. It is
true that you won’t encounter a traditional restaurant in Romania or an authentic
Romanian host who won’t serve these courses to foreigners or for holidays. However, we
are dealing with some technicalities in this case. Wheat is indeed a traditional cereal
which is an attested ingredient used by the Getes-Dacians. Maze was imported from the
American colonies of the Western Europe in the 16th and 17th century, but in Romania it
was probably importer later on. Mush was also denominated “the bread of the poor” and
it stems in the historic period of Decebal, however, in that period it was made of millet
and not maze and it tasted worse.

The Romanian sarma has  the  same  status.  The  etymology  of  the  term  indicates  its
Turkish, oriental origin. We have only altered the recipe at the level of the filling. In the
Islamic culture, pork is strictly forbidden. Consuming alcoholic drinks was not considered
as greater sin as pork meat (wine was allowed in Islam in reasonable quantities before
Mohamed’s religious reform).  The meat  employed for  the recipe,  which the French call
feuilles de choux farcies, was mainly mutton, beef or a mixture, but never pork.

Pork has represented since the earliest times the most common domestic animal in the
Romanian culture, raised for the meat supply for a whole year, mutton and beef were
replaced by pork. However, the principles were preserved, but not the technique. The
meat used for the filling was minced in the oriental culture, whereas it was chopped with
a cleaver or knife in our culture, depending on the ritual implications. Using this
instrument instead of a blender in the preparation of any similar recipe which contains
this type of filling (sausages, haggis, etc) presupposes prolonging the initial bloody
sacrifice of the animal. Thus, the Romanian tradition of the sarma is  and  is  not  an  old
one.

However, this does not mean that the traditional cuisine is inexistent, on the contrary.
From the aforementioned example, we should keep in mind the bloody sacrifice which
was a feature of antiquity and of the preceding epochs. The parable of Jesus on Earth is
related to this sacrifice. He came to you like Lamb to be sacrificed,  says the Bible.  The
implications of the bloody sacrifice are terrible and valid for all ancient societies. It is an
oblation and, in immemorial times, in some religions, burning the animal to scratch was
practiced, that is the animal was not consumed, but it was entirely sacrificed through fire.
The  offering  is  a  gift,  a  sacrifice,  as  it  is  defined  by  Marcel  Mauss,  meant  to  thaw the
spirit  of  the dead,  but  at  the same time,  to  attract  the ancestors  and lure them into daily
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chores of the “living community”. We notice that presence of wheat in the composition of
the offerings, with its current symbolism, but also that of wine, and rarely that of meat, all
of these products representing “the spirit of the earth, sacred par excellence”. Other times,
the obligation (intrinsic, spiritual, religious) is so strong that, if it interferes with other
“customs” (in fact, still rituals), it may prevail upon them. This is how things occur with
one of the most intriguing Romanian traditions: sacrificing ritual of the pig for the winter
holidays which dates back in a pre-Christian epoch (but which can also be explained by
economic reasons: the products prepared from pork will constitute, in an overwhelming
percentage, the nourishment for the whole family for the whole year); otherwise, the
utmost importance which is attached to this animal around Christian holidays could not
be explained ( on the 25th of December, we celebrate the birth of Jesus Christ) since its
symbolism in Christianity is negative, being associated with the Devil himself.

The Church (especially the Orthodox one, is more permissive than the Catholic one,
regarding these pagan beliefs, which can be nevertheless classified as religious) has
allowed many of these ancient rituals, most of them actually. Pig was allowed a
celebration called Ignatius, Pig Sacrificing, Ignatius of Pigs, etc. Holistically, pig is
sacrificed at the countryside, however, there are regions where this sacrifice is made on
Christmas Eve or even on Christmas Day due to the interdiction imposed by the fast.

All products obtained from the sacrifice of the animal were prepared traditionally, and
had religious or ritual significance: black pudding, black sausage, sausage prepared from
swine entrails, sausages, fried lard, smoked bacon, were all prepared according to recipes
inherited from generations and using only organic ingredients. The peasants were very
much concerned with this event which is important to family life, and not only, and which
was prepared beforehand, while hygienic conditions were irreproachable in spite of the
prejudices regarding this aspect of peasant life.

Concerning the religious realm, two things stand out. The sacrifice of the pig was a
holiday recurrent in the childhood of each individual who grew up at the countryside.
Apart from the pig’s bladder, which belonged to me, it was a great moment to bring pork
relish to neighbours. Naturally, each neighbour had his/her own pig which was destined
to sacrifice, thus it was an exchange among neighbours of pork products, a custom which
had to be preserved. Another such custom is practiced in Transylvania, where the animal
is  performed  a  religious  service,  and  right  after  the  sacrifice,  a  cross  is  made  on  its
forehead. Only after, the preparation as such is started.

An interesting regulation of the European Community refers to the way in which
Romanians treat pigs during the yearly sacrifice. Stabbing them represents to the
community members who take pity in the ruthless ways in which the animals sacrificed a
barbaric act, a murder against creatures who have psychic and are aware of their fore-
coming death during the barbaric ritual development.

There is also a solution to this problem (if we cannot convince our peers from the
countryside to give up the liver sausage, the black sausage and the highly-seasoned pork
sausage, which they could buy from Cora, in Hungary or even from the local
supermarkets like Metro or Selgros): to protect animals from suffering, they could be
gassed or shot. Nevertheless, the regular peasant would be reluctant to these methods.

Why is it that such solutions are unimaginable to the ordinary peasant? The answer is
simple, because sacrificing the pig is a bloody ritual and rituals are of paramount
importance in our traditional society.

In parallel with the abovementioned practices, we are also dealing with an
exaggerated commercial spirit around Christmas. The media brainwashes customers into
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believing that if they do no purchase their products suffused with chemicals and
additives, they have missed Christmas.

Fortunately, the rural environment cannot be manipulated this easily and is keen on
preserving  their  ancient  cuisine  habits  as  they  are  part  of  their  mental,  moral  and
traditional culture.

Having reached this point in our discussion, we must refer to another aspect, which is
the significance of this scenario which begins with the sacrifice In Banat, there is a
saying: He who does not sacrifice a pig for Christmas and a lamb for Easter, is not a man
proper. In other words, the absence of the sacrifice isolates you from the world.

We assert that the yearly ritual of sacrifice is deeply inveterate in the pre-Christian
period. It was assimilated by Christmas holiday naturally, to the extent that the holiday
cannot be imagined without it in the rural environment, not only for the bloody
proceedings, but especially for the resulting food.

However, Christmas celebrates the birth of baby Jesus, who came to earth to redeem
the trespasses of humanity and who was, later on, sacrificed on the altar of the evil,
contempt and misunderstanding of the human kind.

Perforce, this event must be analysed in strict relation to the sacrifice of the lamb for
Easter. Thus, the bloody offering is fulfilled and the spiritual, religious and traditional
cycle is ended.

Christianity suggests two holidays to celebrate time, locating the day of birth of Jesus
in the winter solstice, and the day of his death and Resurrection in relation to the spring
equinox and the moon phase. Solar Christmas and lunar Easter (Resurrection can be
interpreted as a second birth) would be convenient to all proponents whether they
celebrated New Year’s Eve in the winter solstice or the spring equinox. Both Christian
events overlapped seasonal pagan prestigious holidays which were dedicated to the cult
of the moon and the sun.

The  day  the  Christian  church  celebrated  the  Resurrection  of  Jesus  catered  to  the
majority of the conditions to be imagined by the people as ending and beginning of
calendar cycle. “The small year” comprising 12 days, the symbolic mitigation of the 12
month year, is preceded by Palm Sunday and followed by Thomas’s Sunday. In the first
week called the Black Week, time degrades ceaselessly. It is said that dead people come
among the living, thus there are many practices dedicated to the ancestors. Easter Sunday
is a central holiday in the Christian calendar, represented by the archaic Manichaeism of
the good defeating the evil, life defeating death; it was thought that time and space are
purified, that the sky opens up, that animals talk, that treasures can be discovered.

Sacrificing the lamb is also part of a scenario which entails sprinkling the lamb with
holy water, marking a cross on the head with a knife, (“marking a cross on the lamb’s
neck  where  it  was  going  to  be  stabbed”)  or  just  the  act  of  sanctification  of  the  dead  or
prepared animal in the church.

In some areas, the act of sacrificing the lamb is charged with special ritual values
which make us think of the Roman ritual (after the offering, the animal chosen for the
sacrifice was combed, its horns were gilded, a crown of flowers was put around its neck).

On the plateau of Lucani, for example, at the celebration of the village (which takes
place on Easter Monday or on the first Sunday after Easter), the lamb chosen for sacrifice
is devoted to God through a religious sermon (“the sermon for the high stewarts”) and is
sprinkled with holy water. After the sacrifice, “the blood is dried off, the animal is
covered with flowers, tied to a stick held by two men and offered entirely to the priest
who participates at the feast that will take place.” (Ofelia Văduva)
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In all stages of the development of the Mediterranean civilisation- in the civilisation
of Nomad shepherds, just like in that of the sedentary agriculturists- the first-born lamb,
the one which is called nowadays the lamb of Saint John, appeared as immaculately white
and glorious, being the embodiment of the triumph of renewal, of victory of life over
death (always repeated).

This archetypal function conveys it the victim par excellence, an entity which has to
be sacrificed to ensure your own redemption. The proponents of Dionysus prefigure the
time of the grand revelations: thus, to allow the god to appear on the border of the lake
Lerne, through which he entered the Inferno, to look for his mother, they were throwing a
lamb in the chasm to tame Plyachos, the guard of the Inferno gates.

Tantamount  to  the Hebrew revelation is  the completion of  the symbol:  the Lamb or
the sheep symbolises the Israelite, member of God’s flock (Joshua, 40, 10-11) who goes
under the leadership of the shepherds, the political leaders (1, Enoch, 89, 12, s):  Came
Lord Yahweh with the power, like a shepherd who grazes his flock, who takes the lambs
in his arms, and puts them on his chest, leading them to the shelter of their mother.
(Joshua, 40, 10-11)

The image will be, naturally, taken over by Christianity (Luca, 10, 3; 153 s; John 21,
15-17).  The baby lamb,  from Jews to Christians and from Christians to Muslims,  is  the
victim  of  any  celebration,  especially,  of  the  Renaissance,  with  the  succession  of  the
Jewish  Easter,  Christian  Easter,  death  and  Christ’s  resurrection,  God’s  lamb  and  the
sacrifice of the Ramadan, this Kurban, which in the language of the Middle East,
becomes the denomination by means of which a good friend is greeted, like we would
call somebody brother.

A detailed study of these three rituals shows the contiguity of the symbolic
significances. Thus, the effusion of the blood of Christ on the cross is not deprived of
connections with the blood of the lamb sacrificed by the Jews which they smeared on the
windows and doors to keep away the evil from their houses

When John the Baptist yelled when he saw Christ: Here is God’s Lamb, the one
which will take with itself the trespass of the humankind (John, I, 29) he makes reference
to the theme of sacrifice, at least partially. What appears in the centre of the first epistle is
the Paschal  mark (I,  18-19):  the liberated Christian,  like Israel  from Egypt,  through the
blood of a lamb that is Jesus Christ’s.

John (19,  36)  and Paul  (1 Cor.  5,  7)  claims that  Christ’s  death is  tantamount  to  the
sacrifice of the paschal lamb.

Nevertheless, primitive Christianity is interconnected with another prophet of the Old
Testament, who talks about Jesus: the mysterious page of Joshua (53, but especially the
7th verse) highlights a suffering Messiah, suggested by the image of a lamb taken to
slaughter.

The lamb is on Mount Sinai and in the centre of celestial Jerusalem in the
Apocalypse. Based on an almost identical description of the Pure-Brahma, rendered in the
Bhagavad-Gita (15, 6) and of the Celestial Jerusalem, Guenon suggested a purely
phonetic resemblance between the lamb agnus and the Vedic agni. The resemblance does
not feel unnatural, since except for the sacrifice of agni, both of them appear like an aura
of light in the centre of the human being, which we access when we search for the
Supreme Knowledge. The connection with the Vedic god of fire hints at the solar traits of
the lamb, virility and luminosity: this is the leonine facet of the lamb, the one which we
encounter in the Apocalypse, which uses the term lamb to refer to Jesus 28 times.
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Since, on the one hand, the Greek term is not the same but only in the subsequent case
and since, on the other hand, this lamb shows rage (6,16) and is involved in war and wins
meaningful victories (17, 14), a connection could be made with the sign of the Zodiac,
however, these links do not entail real grounds.

Irrespective of the aforementioned issues, the symbolism of the lamb is still current:
we are talking about a pure lamb (5, 6, 9, 12), though sacrificial and paschal. However,
the symbol hints at resurrected and glorified Christ, thus, new attributes are attached to
the lamb: the defeating lamb of death (5, 5-6), of evil powers (17, 14), mighty, divine
lamb (5, 7-9), and the judge lamb (6, 16 s).

Undoubtedly, the council of Constantinople in 692 was held to avoid any confusion
of cults and ordered that Christian art should depict Christ on the cross, not under the
form of a lamb, or sun light or moonlight, but under the shape of a human.
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ABSTRACT

In the work of Mircea Eliade, the archetypes are essential for the understanding
of archaic mentality. The archetype theory of the Romanian author seems to be
confirmed by the philosophy of the imaginary as well. Culture philosopher Lucian
Blaga had a certain influence in the formation of Mircea Eliade’s concept about
archetypes. The long lasting friendship and the mutual appreciation between the
Romanian philosopher and the psychologist Carl Gustav Jung were not at all
accidental. The most important discoveries of Jung in psycho-analysis are considered
to be the collective unconscious and archetypes.
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1. INTRODUCTION

In the work of Mircea Eliade, the archetypes are essential for the understanding of
archaic mentality. The Romanian author speaks about the platonic origin of his archetype
concept. You may also say that this primitive ontology has a platonic structure, thus
making Plato above all the philosopher of primitive mentality, as if the thinker has
managed to value from a philosophic point of view the existence and behavioural ways of
archaic humanity. (Eliade 1991: 390)

In Comments on the Meşterul Manole Legend, the Romanian philosopher considers
that the most significant difference between the modern and archaic man is the following:
for the archaic man, a thing or an act bears no significance unless it is part of a
prototype, or unless it repeats a primordial act, such as Creation. (Ibidem)

2. LUCIAN BLAGA

Culture philosopher Lucian Blaga had a certain influence in the formation of Mircea
Eliade’s concept about archetypes. Eliade mentions in his Memories a 1925 book of the
philosopher from Transylvania called The Primordial Phenomenon. This mentioning is
not  at  all  accidental.  This  book  from  his  youth  shows  Blaga’s  attraction  towards  the
romantic and neo-romantic German thinkers, among which he favours Goethe.

According to the latter nature manifests itself through an explosive richness of forms
(Gestalten). In the above mentioned book, Blaga tells us that Goethe searches for a
fundamental form, a primordial phenomenon, beyond all forms and phenomena
(Urphenomen). The primordial, archetypal phenomena do not reveal themselves to the
intellect as abstractions, but to the intuition, just like any other phenomenon. If the
primordial phenomena are not seen with the exterior eye in an empiric way, then they are
seen with the interior eye as apparitions from this or another world – thus they become
derivations of platonic and neo-platonic ideas. (Blaga 1990: 116-117)
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The ending of the book makes us realize that Blaga is not the supporter of the
philosophic line traced from Roger Bacon, to Galilei and Newton, and up to Kant and the
pure empiricism. On the other hand, he is an admirer of the Plato – Goethe – romantics –
Nietzsche – Spengler philosophical line and even of the parallel derivation: Plotin – the
medieval mystics – Swedenborg – Strindberg.

In Blaga’s vision, culture is the specific existential way of man in the universe: The
man became a creator of culture at the moment of tragic greatness, when he became a real
man, at the moment when he started existing in a different way, that is on a different
structural plan than before, in other dimensions, in the other world, that of mystery and
revelation. Culture is conditioned by the beginning of a new, deeper and at the same time
riskier, way of existing in the world. (Blaga 1944: 421)

But cultures are different, they distinguish themselves through what Blaga calls style.
The sources of style can be found in the unconscious structures of the mind, for which
Blaga uses the term abyssal categories.

In an essay called Lucian Blaga and the sense of culture, Mircea Eliade admires the
metaphysical courage that is characteristic to all of Blaga’s philosophical work, but
especially to his latest trilogies, which sets him apart from his famous contemporaries,
creators of culture morphology. Spengler starts with biology and Frobenius with
ethnography, while keeping in their philosophical constructions the cult for documents
and the opacity to the ultimate problems of metaphysics, characteristic to the individual
educated at the school of natural sciences and history. (Eliade 1991: 258)

The fear of metaphysics can be seen at both Frobenius and Spengler. According to the
philosopher of religions, the former discovers the stylistic source of a culture in the
scenery, in what he calls paideuma, while Blaga finds the roots of cultural creation in a
cosmic subconscious. O. Spengler assimilates culture to the phenomena of organic world,
considering it as an autonomous organism endowed with a certain biological destiny and
thus having an age limitation. On the contrary, L. Blaga connects the style of cultures to
the categories of unconscious mind, thus excluding culture from the series of organic
phenomena and awarding it a metaphysical dignity. (Ibidem: 257)

Mircea Eliade did not accept Blaga’s concept about the great Anonymous, who
defends himself against the attempts of man to gain the knowledge of the ultimate
mystery. The idea of divine revelation has no place in this doctrine. Mircea Eliade has
always supported this point of view in accordance to Rudolf Otto and Christian theology,
which have found expression in his concept of hierophany. (Linscott Ricketts 2004: 145)

We can see the concept of the Transylvanian philosopher about divinity in his work
Transcendent censorship: The Great Anonymous has planted the irrevocable impulse
towards “the truth” in us, impulse which lies at the heart of knowledge. At the same time,
He excludes us from the truth by means of his transcendent censorship. We are most
definitely prompted towards it and at the same time stopped from it. It is hard to find the
sense of positioning us between the spurs of this imperative and the obstacles of this
exclusion. At this point, we find ourselves in the troubled sphere of an antinomy, which
we have to accept as it is, no matter how unbearable it may seem. (Blaga 1982: 542)

3. CARL G. JUNG

This archaic hidden cause may be assimilated to the collective unconscious, which
still lies in the modern consciousness. This is what the psychoanalysis orientation of C.
G. Jung does. In this interpretation, the unconscious as a cultural hidden cause contains
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the  archetypes  of  the  imaginary  –  that  is  the  primary,  innate  dispositions,  which  can
influence and orient the thinking of individuals. (Biriş 1996: 89)

The long lasting friendship and the mutual appreciation between the Romanian
philosopher and the psychologist Carl Gustav Jung were not at all accidental. The two of
them have had long discussions brought about by the conferences that took place at
Eranos, and one of the most debated themes were archetypes.

The most important discoveries of Jung in psychology and psycho-analysis are
considered to be the collective unconscious and archetypes. The Swiss psychologist
defines the collective unconscious as that part of the psychic that can be negatively
differentiated from the personal unconscious by that it does not owe its existence to
personal experience. While the personal unconscious is essentially made up by content
that was at some point conscious, but that has disappeared from conscience and has been
forgotten or repressed, the content of collective unconscious has never been conscious
and has never been individually acquired, but credit their existence solely to heredity.
(Jung, 2003: 53)

As far as the concept of archetype is concerned, Jung says that it indicates the
presence of certain forms of universal distribution in the psychic. (Ibidem)  The  Swiss
psychologist supports his presentation of the archetype with information from other
disciplines as well: Mythological research calls them reasons; in the psychology of
primitives they correspond to the concept of „representations collectives” created by
Levi-Bruhl, and, in the comparative study of religions, Hubert and Mauss defined them as
“categories of imagination”. Even more, Adolf Bastian described them using the term of
primordial or elementary ideas. (Ibidem: 53-54)

These discoveries in psychology and psycho-analysis delighted Eliade, because they
all confirmed his archetype theory. As the Romanian philosopher says in “Nostalgia for
the origins”, Jung was impressed by the presence of transpersonal, universal forces in
the depth of the psychic. Jung was determined to postulate the existence of a collective
unconscious especially by the striking resemblances between the myths, symbols and
mythological characters of ancient people. Jung observed that the content of the
collective unconscious is manifested through what he called archetypes. Jung proposed
several definitions of archetypes, and one of the most recent describes them as
behavioural structures or disposition of human nature. (Eliade 1994: 44)

4. GILBERT DURAND

At the same time, the archetype theory of the Romanian author seems to be confirmed
by the philosophy of the imaginary as well. It is successfully represented in France by
Gaston Bachelard and Gilbert Durand. In his work, Anthropological structures of the
imaginary, the latter has undertaken the greatest effort to systematize the imaginary.

Gilbert Durand’s great merit was to introduce structure at imaginary level, as opposed
to the sociologic level of some of his predecessors. He speaks of a diurnal and nocturnal
regime, and they are in a contradictory and complementary relation.

Durand’s vision is above all platonic, just like Eliade’s. The direction is always from
ideal towards the historical reality. Human history is not a destiny prefabricated by a
mechanical, and thus material, fatality. It only appears as the end product of the richness
of people’s works. It is the offspring of myth, of the imaginative potentiality. (Durand
1999: 47)
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As a result, the myth is the primordial element that allows history to be understood, it
is history’s predecessor and influence.

Gilbert Durand’s statement regarding the relation between history and archetypes is
very decisive: we think that any evolutionist or historical explanation of myths should be
rejected. History does not explain the archetypal mental content, because history itself
belongs to the realm of imaginary. Moreover, imagination is present in every historical
stage with a double and antagonistic motivation: the pedagogy of imitation, the
imperialism of images and archetypes tolerated by the social ambiance, but also adverse
and revolting fantasies, due to an image regime through environment and historical
moment. (Durand 1977: 332) One thing we cannot question is the psychic and social
universality of great archetypes. We cannot speak of a progressive concept of human
imagination. (Ibidem: 337)

As far as the imaginary is concerned, its products prove to be highly complex and
strongly laden with theoretic aspects. Imagination needs to be pervaded by rationality in
order to reach the imaginary. Thus, imaginary surpasses the exclusive field of sensitive
representations. At the same time it comprises perceived and elaborated images and
abstract ideas that grant structure to these images.

As Mircea Eliade observes as well, the conflict between the two interpretations,
structural and historicist, influences the history of religions as well: The growing interest
for religion phenomenology caused a certain tension between the scholars that chose to
study the science of religions. Various historical schools have strongly reacted against
the pretence of phenomenologists that they can detect the essence and structure of
religious phenomena. Historicists consider religion as a strictly historical fact, with no
trans-historic significance or value, and to look for the essence is to them equal to
making the old platonic error once again. (Eliade 1994: 64-65)

In the end, the way to find out as much as possible about the religious universe of the
archaic man should matter the most. The Romanian philosopher of religions has clearly
demonstrated in his work that he controls both interpretation methods.

REFERENCES

Blaga, L. (1982). Trilogia cunoaşterii. [The Trilogy of Knowledge]. Bucureşti: Editura
Minerva.

Blaga, L. (1990). Orizonturi şi stagii. [Horizons and stages]. Bucureşti: Editura Minerva.
Durand, G. (1977). Structurile antropologice ale imaginarului. [Anthropological

structures of the imaginary]. Bucureşti: Editura Univers.
Durand, G. (1999). Figurile mitice şi feţele operei.  [Mythical  figures  and  facets  of  the

opera]. Bucureşti: Editura Nemira.
Eliade, M. (1991). Drumul către centru. [Road to the centre]. Bucureşti: Editura Univers.
Eliade, M. (1994). Nostalgia originilor. [Nostalgia for the origins]. Bucureşti: Editura

Humanitas
Jung, C. G. (2003). Arhetipurile şi inconştientul colectiv. [Archetypes and the collective

unconscious]. Bucureşti: Editura Trei.
Linscott Ricketts, M. (2004). Rădăcinile româneşti ale lui Mircea Eliade. [The Romanian

roots of Mircea Eliade]. Bucureşti: Editura Criterion.
MARIUS-ROBERT LUNGU

119, Calea Aradului, Timişoara – 300645, România



99

INDEX OF AUTHOR NAMES

BEU, Mihaela (Romania) 41
BOACĂ, Viorica (Romania) 9, 21
CAZAN, Emil (Romania) 87, 93
CRISTA, Narcisa-Georgeta (Romania) 13
GAIŢĂ, Dumitru (Romania) 47
GAVRILĂ, Codruţa (Romania) 9, 21, 25, 41
GRĂDINARU, Sorin (Romania) 53, 59
HOLLIFIELD, Scott (USA) 93
LUNGU, Marius-Robert (Romania) 103
MERGHEŞ, Petru-Eugen (Romania) 47, 53, 59, 63
ORBOI, Manuela-Dora (Romania) 69
PALICICA, Maria (Romania) 25, 29, 33
PETROMAN, Ioan (Romania) 87, 93
SAMFIRA, Mirela (Romania) 41
SAVESCU, Iasmina-Cecilia (Romania) 73
SECHEŞAN, Gheorghe 97
ŠPANKOVÁ, Jana (Slovakia) 81
TOLIC, Snježana (Croatia) 87
ŢEGHIU, Adrian (Romania) 63



100


	1. INTRODUCTION
	1. INTRODUCTION
	1. INTRODUCTION
	1. INTRODUCTION
	1. INTRODUCTION
	1. INTRODUCTION


	Table 2. Evolution of rural population in 2000-2006
	Table 2. Evolution of rural population in 2000-2006
	Table 2. Evolution of rural population in 2000-2006
	Births (1,000 population)



	Period


	Panea, N. (2007). Hospitalité et identité. [Hospitality and Identity]. Revista de etnografie şi folclor 1. Bucureşti: Editura Academiei Române.


